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Abstrak: An effective and successful language learning process can only be achieved 
when students actively participate in the class. This research aimed to improve students’ 
class participation by the optimization of  Think Pair Share (TPS) technique. This re-
search was conducted as classroom action research whose subject was the tenth grade 
students of DPIB B class in a vocational highschool in Surakarta in the academic year 
of 2018/2019. The data were gathered from the research instruments, such as: observa-
tion, interview, questionnaire, research diary, and photographs. The data were analyzed 
using both quantitative and qualitative. The findings of the research showed that imple-
mentation of TPS was successful in improving students’ participation with the increase 
in the number of: (1) students asking and answering questions; (2) students’ interaction 
during the class; (3) students paying their attention during the class; (4) students inter-
acting during group discussion; and (5) students speaking in front of the class. There 
were also some challenges that the researcher faced during the implementation of TPS 
technique, such as: (1) the familiarity of the technique to the students; (2) teacher’s 
control of the class; (3) students’ readiness in receiving the lesson; (4) difficulty in ex-
pressing opinion and ideas; (5) lack of confidence in speaking; (6) low grammar mas-
tery; and (7) lack of vocabulary. 

Key word: students’ participation, think pair share, classroom action research 

Abstract:. Proses pembelajaran bahasa yang efektif dan sukses hanya dapat dicapai 
ketika siswa berpartisipasi aktif dalam kelas. Penelitian ini bertujuan untuk meningkat-
kan partisipasi kelas siswa dengan optimalisasi teknik Think Pair Share (TPS). 
Penelitian ini dilakukan sebagai penelitian tindakan kelas yang subjeknya adalah siswa 
kelas sepuluh dari kelas DPIB B di sekolah menengah kejuruan di Surakarta pada tahun 
akademik 2018/2019. Data dikumpulkan dari instrumen penelitian, seperti: observasi, 
wawancara, kuesioner, buku harian penelitian, dan foto-foto. Data dianalisis 
menggunakan kuantitatif dan kualitatif. Temuan penelitian menunjukkan bahwa imple-
mentasi TPS berhasil meningkatkan partisipasi siswa dengan peningkatan jumlah: (1) 
siswa yang bertanya dan menjawab pertanyaan; (2) interaksi siswa selama kelas; (3) 
siswa memberikan  perhatian mereka selama pelajaran; (4) siswa berinteraksi selama 
diskusi kelompok; dan (5) siswa berbicara di depan kelas. Ada juga beberapa tantangan 
yang peneliti hadapi selama penerapan teknik TPS, seperti: (1) keakraban teknik kepada 
siswa; (2) kontrol guru terhadap kelas; (3) kesiapan siswa dalam menerima pelajaran; 
(4) kesulitan dalam mengekspresikan pendapat dan ide; (5) kurang percaya diri dalam 
berbicara; (6) penguasaan tata bahasa yang rendah; dan (7) kurangnya kosa kata 

Kata Kunci: partisipasi siswa, think pair share, penelitian tindakan kelas 
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PENDAHULUAN 

 

Learning can be described as a 

process of acquiring new or modifying 

existing knowledge. According to 

Vygostky (1978) theories, knowledge is 

a social construct, which means that 

knowledge comes from social interactions 

and understanding. As a result, participa-

tion requires some interaction from its 

participants. In the context of the class-

room environment, this means the inter-

action that students and teachers made.  

The students’ interactions can be 

observed through their involvement in 

class activity, such as: interaction during 

class discussions (Cohen, 1991, p. 699), 

responding and answering to teachers’ 

questions (Fassinger, 1996, p. 27), or 

even their class attendance (Fritschner, 

2000, p. 352). According to Vandrick 

(2000, p. 2), participation could be de-

scribed as what students generally speak 

in the class, such as: answering ques-

tions, asking questions, making com-

ments, or join in class discussions.  

Class participation is an integral 

part of teaching as well as an important 

aspect of students learning. Students 

who actively participate in the learning 

process learn more than those who do not 

(Weaver & Qi, 2005, p. 570). Participa-

tions also provide means to enhancing 

the teaching instruction and bring educa-

tional process upon the students (Cohen, 

1991, p. 699).  

It is important to note that stu-

dents’ participation in the class is not al-

ways equal. Some students may join in 

class discussion willingly and eagerly 

participate in activities, while others may 

just sit silently during the course (Fassin-

ger, 1996, p. 25). Jun Liu (2001, p. 72) 

has identified four classroom participa-

tion patterns that commonly present 

among the students: (1) Total Integration, 

where students are active participant; (2) 

Conditional participation, where some fac-

tors limit students participation; (3) Mar-

ginal Interactions, where students are ac-

tive listeners but rarely made spoken in-

teractions; and (4) Silent Observation, 

where students completely withdrawn 

from vocal classroom participation and 

discussions. Ideally, all students in the 

class should be able to participate in class 

activities as in total participation without is-

sue. However, in reality, teachers are often 

faced with a lack of students’ participation 

during a classroom activity.  
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In his study, Tsui (in Liu, 2001, 

p. 43), find five factors that contribute to-

ward the lack of student participation:  

(1) Students’ low English proficiency; 

(2) The fear of making mistakes and be-

ing ridiculed by classmates; (3) Teachers 

intolerance of silence, which denying 

students’ time for thinking; (4) Unequal 

speaking opportunities afforded each 

student by the teacher; and (5) Overly 

difficult teacher language input. This 

suggests that the class environment, stu-

dents’ personality traits, and learning 

styles used are very influential toward 

students’ participation in the classroom. 

It is also important to consider that teach-

ers influence class participation through 

the method used in their teaching 

(Fassinger, 1995, p. 31). 

In the previous researcher’s in-

ternship or Teaching Practicum Pro-

gramme (PPL) in a vocational high-

school in Surakarta, five indicators of 

students low participation were ob-

served:  (1) very few students dared to 

comment or give opinions; (2) very few 

students asking questions; (3) very few 

students respond to teacher questions; 

(4) very few students able to keep their 

focus or worked seriously; and (5) very 

few students participating in the class 

discussion. These problems need to be 

dealt with accordingly as not to hamper 

students' participation and their English 

language learning and performance in 

the class. 

Collaborative learning could be 

described as the activity of a group of 

students working together to achieve 

shared learning goals (Barkley, Cross, & 

Major, 2005, p. 4). It is based on the Lev 

Vygotsky’s (1978) theories of learning. 

He stated that knowledge created from 

social interaction rather than just 

founded in nature. This means that the 

acquisition of both new and existing 

knowledge comes from the agreement 

and shared understanding of a topic 

through the interaction of different indi-

viduals with different levels of 

knowledge (Caplow & Kardash, 1995, p. 

208). 

As a form of group learning, col-

laborative learning places its emphasis 

on each participant’s resources and skills 

(knowledge sharing, peer-evaluation, 

and peer-reviewing) in working as a 

group instead of individually. It encour-

ages students to become responsible for 

their teammates’ learning as well as their 
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own (Barkley et al, 2005, p. 10), while 

also gives more freedom on identifying 

both what they feel they needed to learn 

and how they will learn it (Caplow & 

Kardash, 1995, p. 208). 

TPS learning technique is a col-

laborative learning technique (CoLT) 

developed by Frank Lyman and associ-

ates of the University of Maryland in 

1981. It is a collaborative learning tech-

nique that encourages student classroom 

participation, particularly in helping stu-

dents in forming individual ideas, shar-

ing and discussing it with their peers. It 

was an improvement in the collaborative 

discussion with an emphasis on the indi-

vidual understanding by providing stu-

dents with a chance to think about a given 

topic by giving them the time to formulate 

their ideas and thought. 

According to McTighe & Lyman 

(1988, p. 19), the TPS activity is divided 

into three stages: the thinking stages, 

pairing stages and sharing stages. Firstly, 

students will listen to a question or 

presentation then pausing for a bit to 

have time to think individually (Think), 

then they will talk with each other in 

pairs (Pair), and finally, students are giv-

ing responses by sharing their thought to 

the larger group (Share).  

According to Rowe (1986, p. 44), 

giving students time to think and solve 

the problem individually would result in 

the use of better language and logic to 

enhance their responses. It also enables 

students to construct longer and more 

elaborate answers, better argumentation, 

responses, participation, and achievement 

(Butler, 2001, p. 259). Also, the “pair” and 

“share” step encourage learners to com-

pare and contrast their understanding with 

those of another (Barkley et al, 2005, p. 

104). It provides students with an oppor-

tunity to practice speaking in low-risk 

environments first before going public 

with the whole class therefore improving 

the quality of students’ contributions and 

increase the willingness and readiness to 

speak.  

According to Allen (2007, p. 

120), TPS advantages compared to other 

technique are: provides students with 

think time before discuss, allows for 

independent and collaborative learning, 

gives students opportunities to collabo-

rate to refine definitions, invites more 

equal participation as all students share 
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with one other and then with another pair 

of students, engage students in active 

learning, and invites students to share 

their understanding in kinesthetic and 

visual modes. 

 

METODE PENELITIAN 

In this research, Classroom Action 

Research (CAR) was used as the re-

search method. Action research could be 

simply described as “the study of a social 

situation with the view to improving the 

quality of the action in it” (Elliott in 

Burns, 2010, p. 5). According to Burns 

(2010, p.2), action research involves tak-

ing a self-reflective, critical, and sys-

tematic approach to exploring teachers’ 

teaching contexts. Action research is a 

way to evaluate one's practice by investi-

gating and explore their context by 

taking part in it, identify about the prob-

lem that arises among the participant, 

and intervene deliberately in the prob-

lematic situation to bring about changes 

and, even better, improvements in prac-

tice. In other words, CAR is a research 

method that evaluates the current prac-

tice to improve the quality of the prac-

tice. 

Kemmis and McTaggart (in Burns 

2010, p. 8) explain the four broad phases 

in a cycle of action research. Those four 

phases are: Planning, Action, Observing, 

and Reflection. Every research cycles 

usually consisted of these four phases. 

Also, the first cycle may become a con-

tinuing, or iterative, spiral of cycles 

which recur until the action researcher 

has achieved a satisfactory outcome and 

feels it is time to stop. 

This research took place in a voca-

tional highschool in Surakarta. The sub-

jects were taken from tenth grade student 

from DPIB B class which consists of 36 

students. The research was carried out on 

February-April 2019 with the TPS 

implementations as discussion technique 

delivered every week to improve the stu-

dents learning participation. 

In this research, the data were col-

lected in both qualitative and quantita-

tive data. The qualitative research data 

from this research were analyzed using 

qualitative technique provided by Burns 

(2010, p.104-105), while quantitative 

data was presented by comparison of 

mean score from the result of observa-

tion in the pre-research, cycle 1, and cy-

cle 2. 
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FINDINGS & DISCUSSION 

The research findings and the 

analysis of the data proved that the use of 

TPS teaching technique was able to im-

prove the participation of the students 

during the classroom activities. Students 

were actively involved in class activities 

and discussions and able to speak 

confidently when asking questions or 

presenting their works. 

Before implementing CAR, the 

researcher conducted pre-research 

activities during PPL to gather data 

about the class conditions. The interview 

with the teacher revealed that the X 

DPIB B class was rather poor in terms of 

students’ participation. Students were 

generally passive and rarely made 

significant interactions during the class 

while being very reliant on the teacher’s 

instructions to participate. The observa-

tion and questionnaire results confirm 

the low students’ participation in the 

class. Students very rarely interacted 

with the teachers, they were shy in ask-

ing questions to the teacher and would 

rather have a chat with their classmates 

during the lesson. 

During the first implementation 

cycle, the researcher observed a slight in-

crease in the students’ participation. Stu-

dents were mostly willing to do group 

discussion activities. However, there 

were still a large number of passive and 

unmotivated students who did the pre-

sented task half-heartedly. Many stu-

dents were more interested in talking 

out-of-topic with their friends instead of 

listening to the lesson or doing the task 

given, although this also made them 

more interested in the group discussion. 

Interestingly, during the second meet-

ing’s activity “The Class Extraordi-

naire”, the students seemed to be 

overenthusiastic in speaking their opin-

ion that it instead became too noisy and 

caused trouble.  

The major difficulty observed 

during this cycle was the unfamiliarity of 

students with the technique used. Even 

though explanations were already given 

to them, including the steps and infor-

mation about the activities they would 

do, many students still made mistakes. 

As a result, it took a lot more work to 

guide students’ in doing the activity. The 

common mistakes that students made in-

cluded: using the wrong comparison, 

forgetting the comparative or superlative 
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form of a certain verb. While other mis-

takes, such as wrong tenses or improper 

grammars were more grammatical. Even 

so, this activity did make students be-

came more active in searching for infor-

mation and asking more questions during 

the class. 

Another problem that has been ob-

served was students’ difficulty in ex-

pressing their idea and opinion. While 

students were not shy, they were still 

afraid of making mistakes. In addition, 

their vocabulary and grammar mastery 

was low, which made speaking English a 

gruelling task for them. Fortunately, the 

implementation of group discussion did 

help alleviate this problem. Group dis-

cussion gave students more freedom in 

delivering their thought and exchanging 

ideas with other students. It provided a 

stimulus to them in developing ideas and 

provide a comfortable environment in 

which they can improve their confi-

dence. 

During the second implementa-

tion, it has been found that students’ 

participation has been improved. Their 

class participation was increasing with 

many students participating in the class 

activity, asking and answering teacher 

questions, and able to speak confidently. 

The ice-breaking activity was able to 

grab their attention and train their 

concentration. It also helped shape a 

more comfortable learning environment 

in the class by making students get a lot 

of fun in doing this activity.  

The students’ improved familiarity 

with the TPS technique also made them 

able to follow the instructions more 

clearly and was able to complete their 

task without too much issue. There was 

less confusion during the activities and 

students become more excited in doing 

group discussions. 

The problems of students’ diffi-

culty in expressing their ideas and opin-

ion also became less severe during this 

second implementation. Most of them 

were confident in sharing their work 

with the class and were less afraid of 

making mistakes. Almost all students 

were participating in the group discus-

sion, they seemed to enjoy discussing the 

task with their friends and answering the 

worksheet together. When asked to share 

their work to the class many of them 

were able to voluntarily participate and 

performing well in presenting the result 

of their discussion. 
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In terms of sentence building and 

grammar, students were made far less er-

ror and overall getting better at making 

good sentences. However, some students 

were still shy and needed to be “pushed” 

to participate, despite many of them were 

able to participate voluntarily and ex-

cited in performing their tasks. 

 

Tabel 1 Students' Score of Participation 

 Mean Percentage 

Pre-re-

search 
4,47 13% 

Cycle 1 15,5 48% 

Cycle 2 20,1 59% 

 

The findings of this research con-

firmed the previously mentioned theory 

that TPS technique can improve the par-

ticipation of the students. The TPS 

implementation of the thinking phase 

confirmed Rowe (1986, p. 44) theory of 

“thinking time”. By giving students am-

ple time to think before making re-

sponses, students were able to collect 

their ideas and construct better quality 

responses and did it with good confi-

dence. It also provided students with a 

chance to construct their thought individ-

ually before the discussion. 

However, the most significant 

part of this method in improving stu-

dents’ participation was in the pair and 

share phase, where their group working 

will be tested. In this stage, the students’ 

involvement in discussion plays a major 

role in increasing their participation and 

improving their confidence in speaking. 

This is in line with McTighe & Lyman 

(1981, p. 19) theory of the use of TPS to 

promote verbal interaction, students’ 

positive attitude, and achievement. It 

also gives students a sense of accounta-

bility and interdependency between 

themselves, which will affect their qual-

ity of participation. 

In addition, the “compare and 

contrast” from Barkley et al. (2005, p. 

104) encourage students to compare their 

understanding with their classmates 

about the materials. The discussion also 

provides students with the opportunity to 

practice speaking in a low-risk environ-

ment, which improved their quality of 

contributions and increased the willing-

ness and readiness to speak. 

In the last stage, the sharing 

stage, students are challenged to share 

their work or discussion results for the 
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others to give their opinion and sugges-

tion. This sharing stage test students of 

their confidence as well as give them 

new ideas that they didn’t explore be-

fore. In summary, TPS technique pro-

vides students with stimulating learning 

activities and simulating the authentic at-

mosphere of learning in class. The im-

plementation of TPS gave benefits to-

ward the class interaction and as a result 

improved the participation of the stu-

dents. 

The Challenges during the Implementa-

tion of TPS.There were many challenges 

that researchers faced during the imple-

mentation of TPS in the classroom. 

Some of them are: the familiarity of the 

technique to the students, the students’ 

readiness in receiving the lesson, 

teacher’s control of the class, students’ 

difficulty in expressing their opinion and 

ideas, students’ lack of confidence in 

speaking to the class, students’ low 

grammar mastery and lack of vocabu-

lary. 

Despite the occasional use of dis-

cussion in the learning process before, 

this implementation was the first time for 

the students. As a result, students needed 

some time to get a full understanding of 

the activity and the teacher needed to do 

extra work to guide students’ during the 

activity. For this reason, the teacher 

needs to plan ahead of the teaching ac-

tivity to use this technique effectively. 

The teacher also needs to provide stu-

dents with some example first to provide 

them with a good starting point in doing 

the activity. 

The TPS, as a collaborative tech-

nique, aimed to create a learning envi-

ronment in which students interact with 

each other. As such, the teacher needs to 

establish the interactivity upfront in the 

classroom, to improve their readiness in 

receiving the lesson (Barkley et al, 2005, 

p. 30). For this reason, the teacher may 

use ice-breaking activity to provide class 

members with an opportunity to interact 

and get to know each other. This activity 

is also useful for ease the tensions and 

awkwardness of initial phases, helping 

students develop feelings of comfort. 

Care needs to be taken however, as this 

activity may take some time from the 

main course thus teacher need to be wise 

in spending time with this kind of activ-

ity. During the implementation of TPS 

activities, the teacher should be able to 
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keep control of the class. As a group dis-

cussion learning strategies, the students 

will need to do the task independent from 

the teacher. Thus, the teacher’s job is to 

ensure the order of the class and to pro-

vide guidance to working groups. 

Another challenge that happened 

during the research was students’ 

difficulty in expressing their idea and 

opinion. This problem was affected by 

two factors: students’ confidence and 

grammar mastery. While students were 

not shy, many of them were still afraid of 

making mistakes. They were afraid of 

being ridiculed by their friends, especial-

ly when they needed to do presentations 

in front of the class. This is in line with 

Liu (2001, p. 73), who stated that stu-

dents’ confidence might affect their level 

of interaction and participation during 

the learning process. In addition, their 

low vocabulary and grammar mastery 

also contributed to their low confidence, 

which often made them reluctant to share 

their works to the class. 

The findings of this research pre-

sented the fact that Think Pair Share im-

proved the students’ class participation. 

Thus, this research implied that Think 

Pair Share is an effective technique in 

improving students’ participation in 

English language learning. TPS provides 

students with “thinking time” where they 

will have the opportunity to construct the 

knowledge on their own as well as giving 

them ample time to structure and reas-

sess their responses. 

Moreover, TPS also offers 

collaborative learning in the form of 

group discussion, which promotes stu-

dent involvement and verbal interaction 

both among students and with the 

teacher. As a result, by using TPS, stu-

dents are encouraged in critical thinking, 

forming individual ideas, doing group 

discussions and sharing their thoughts 

with others. 

CONCLUSION  

Based on the results of the re-

search, the researcher drew two conclu-

sions from the findings of the research: 

the first conclusion is the use of TPS was 

successful in improving students’ partic-

ipation in a vocational highschool in 

Surakarta. There are significant partici-

pation improvements observed on stu-

dents during the class activities, such as: 

(1) the increase in the number of students 

asking and answering questions; (2) the 
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increase in number of students’ interac-

tion during the class; (3) the increase in 

number of students paying their attention 

during the class; (4) the increase in num-

ber of students interacting during group 

discussion; and (5) the increase in num-

ber of students speaking in front of the 

class. The second conclusion is that there 

are some challenges related to the imple-

mentation of TPS during the research 

process: (1) the familiarity of the tech-

nique to the students; (2) teacher’s con-

trol of the class; (3) students’ readiness 

in receiving the lesson; (4) difficulty in 

expressing opinion and ideas; (5) lack of 

confidence in speaking; (6) low grammar 

mastery; and (7) lack of vocabu-

lary.Having finished conducting class-

room action research to improve the stu-

dents participation at the tenth grades of 

DPIB B class in a vocational highschool 

in Surakarta, the researcher would like to 

give some suggestions for the teachers, 

students, and other researchers: First, 

while TPS offers an alternative tech-

nique for the teacher in teaching English 

in the classroom, teacher still needs to 

make some preparation for TPS to be ef-

fective. For example, teacher should plan 

interesting English learning activities to 

increase the students’ excitement during 

classroom learning. Giving suitable top-

ics to be discussed in groups will be ef-

fective in fostering their social skills and 

improve their higher-level thinking. It 

also helps to prepare the plan ahead as 

students would need some time to be fa-

miliar with the activity. 
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