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Abstract: This study aims to explore the practice of humanism in education through
a phenomenological case study at Al Firdaus Middle School (SM) Surakarta. The
findings reveal that the school's humanistic approach is embodied in its thematic
learning evaluations, especially for students with special needs (anak berkebutuhan
khusus/ABK). Key practices include the presence of special assistant teachers
(GPK), implementation of individual learning programs (PPI), early and continuous
student assessments, and differentiated general test (GT) formats regular,
substitution, omission, and modification tailored to each student’s ability. Additional
components include presentation-based assessments, full parental participation
through screening processes, cooperative learning strategies, and remedial
instruction rooted in repeated learning activities. Notably, students with special
needs are fully integrated into regular classes, fostering inclusive education. The
research argues that such practices restore education to its core/khittah its true path
of humanizing learners. In contrast, dehumanizing education strips education of its
essence and purpose. Humanism in education understood as humanizing students is
an undeniable necessity, or conditio sine qua non, for meaningful learning. First,
students must be subjects, not objects, of education; they must occupy a central role
in shaping educational direction. Second, diversity in harmony must be upheld as a
foundational educational principle. Third, educators must minimize "take for
granted" assumptions based on innate characteristics, recognizing every student’s
uniqueness as a divine gift. Ultimately, educational humanism is not merely a
method but a moral imperative in shaping dignified, skillful, and ethically grounded
individuals.
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1. Introduction

Indonesia has 2,282 inclusive schools at various levels of education. With details of as
many as 629 state special schools, and 1,653 private special schools. (kemdikbud.go.id,
11/10/2022) In 2020 there are 99 thousand schools with inclusive education. With details
of 17,558 students in 2020 (kemendikbud.go.id, 11/10/2022)

In 2015 there were 1.6 million children with special needs who wanted to take
education, but only 10-11 percent received educational services. (Kemendikbud, 2016)
In 2021 as many as 2.1 million children aged 5-19 years with disabilities.
(kemenkopmk.go.id, 10/14/2022)
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The National Education System Law No. 20 of 2003 emphasizes that education serves
to cultivate capabilities while shaping the character and dignity of the nation, with the
goal of fostering an enlightened society. Its primary objective is to develop students'
potential so they may become individuals who are devout, morally upright,
knowledgeable, skilled, creative, self-reliant, and responsible citizens committed to
democratic values.

The right to education is further enshrined in the 1945 Constitution, specifically Article
31 Paragraph 1, which guarantees every citizen access to education. This constitutional
provision underscores the state's obligation to ensure equitable and inclusive educational
opportunities for all members of society. Permendikbud Number 70 of 2009 also states
that inclusive education has the goal of being able to provide the widest possible
opportunities for all students with disabilities/ABK.

In the “Salamanca Declaration” in Spain by education ministers around the world. An
inclusive education system should embrace all children, irrespective of their physical,
intellectual, social, or cultural differences. Learning in an inclusive environment not only
promotes equality but also fosters mutual respect and social cohesion, reinforcing the
importance of diversity in building a harmonious society In this declaration education for
all (education for all). Schools must use an inclusive approach in order to serve all
children [1].

The process of forming adolescent identity in society is based on their relationship
with parents and other people. Adolescents in Indonesia adhere to a collective system,
where authority figures cannot be separated from their peers and parents. [2] Gardner also
said that every individual has the potential to increase his intelligence. Intelligence can
be changed and taught. Each individual has the opportunity to be smart in their respective
fields [3].

The current of globalization has an impact on the humanitarian crisis and the moral of
humanism (Herlina et al., 2021). The most visible discrimination for children with
disabilities/4BK is the exclusion of getting equal educational opportunities [4]. The
government also seems to discriminate against children with special needs/4BK to get an
education that is equivalent to normal children in general [5]. This means that de-
humanism has occurred in the world of education.

Al Firdaus SM was named the best inclusive education provider at the 2012 Inclusive
Education Award. The Indonesian Ministry of Education and Culture (Kemendikbud), in
collaboration with Hellen Keller International (HKI) and the United States Agency for
International Development (USAID), organized an event in Bali in September 2012 to
promote inclusive education. This educational approach integrates all children into a
unified learning environment, providing tailored services that accommodate individual
needs without discrimination based on ethnicity, socioeconomic status, political
background, family circumstances, language, geographic location, gender, religion, or
physical and mental abilities. In 2016, Al Firdaus Middle School was also deemed worthy
of being the recipient of the school award with the best integrity Rank 11 out of 94 junior
high schools in Sukoharjo regency. Inclusive education has emerged as a response to
systemic discrimination in educational access, particularly for children with disabilities
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or special needs. Institutions such as Al Firdaus SM have adopted this model, recognizing
its potential to advance equitable and progressive education. By implementing inclusive
practices, these institutions contribute to a more just and accessible learning system.

The implementation of inclusive schooling allows students with diverse needs to
participate in the same learning environment as their peers, fostering mutual growth and
understanding. However, children with special needs in such settings must possess
resilience to keep pace cognitively. This approach not only strengthens educational
institutions but also positions them as vital contributors to societal development. Ensuring
that inclusive schools meet community expectations and stakeholder demands is crucial,
as their success directly impacts the broader goal of creating competitive, high-quality
education systems that serve as cornerstones of public investment. [6].

Quality is the meeting of products or services according to the needs of the community
and students in particular. The quality of education is the responsibility of the educational
institution it self. To ensure quality, the social system in the form of the diverse needs of
each student must be a major concern [7]. Education is a basic right of every human being.
Education was born as a process towards thinking maturity. Education should take a
positive role in every sphere of human activity as a human being himself. However, in
practice, education has many problems, one of which is de humanism, meaning that
education does not see humans as human figures or subject, but just factors of production.

Democracy in education is not enough to solve the problem of de humanism.
Education as a means of directing society towards postmaterialism [8]. Competition
serves as an inherent and necessary component within educational systems, driving
progress and innovation in pedagogical approaches [9]. While competitive elements in
education may be interpreted as either beneficial or detrimental, contemporary
perspectives emphasize the greater value of collaborative learning models. In today's
digitally interconnected world, educational institutions must prioritize learner-centered
approaches, strategically aligning their services with evolving societal demands. This
paradigm shift reflects the fundamental objective of quality enhancement in education -
to effectively address the diverse requirements of educational stakeholders who engage
with institutional offerings [10]. The correlation between customer satisfaction and
institutional success manifests clearly in educational contexts. When learners perceive
their academic needs as being comprehensively addressed, this satisfaction directly
translates into measurable outcomes. These include both tangible benefits such as
institutional profitability and intangible yet crucial advantages like elevated educational
standards. Ultimately, this dynamic creates a virtuous cycle where quality service
delivery reinforces institutional reputation while simultaneously advancing the broader
educational landscape [11].

The quality of an educational institution is fundamentally determined by its consistent
ability to meet or exceed stakeholder expectations. This quality manifests through the
institution's capacity to deliver educational services that demonstrate measurable
excellence across various dimensions. In the context of education as a service-oriented
enterprise, institutional quality directly correlates with several critical success factors:
market position, organizational reputation, and the potential to command premium
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valuation. These quality indicators collectively serve as pivotal determinants of an
institution's competitive advantage and long-term sustainability within the education
sector. The pursuit of excellence thus becomes not merely an aspirational goal but an
operational imperative for educational organizations seeking to establish themselves as
market leaders [12].

Superior service delivery in education generates stakeholder satisfaction, which
represents a cognitive evaluation of the perceived balance between benefits received and
resources expended. This satisfaction metric serves as a crucial performance indicator for
educational institutions, as contented stakeholders contribute significantly to institutional
vitality and growth [13]. The achievement of stakeholder satisfaction requires educational
providers to maintain a delicate equilibrium between service quality and user
expectations, creating a virtuous cycle where satisfied consumers reinforce institutional
reputation and market position. Ultimately, the capacity to consistently deliver satisfying
educational experiences emerges as the cornerstone of institutional success in an
increasingly competitive educational landscape [14].

Educational institutions represent organized entities specifically designed to facilitate
learning processes and knowledge acquisition [15]. These institutions comprise
interconnected components functioning synergistically to attain predetermined
educational objectives [16]. A fundamental responsibility of such institutions involves
delivering education that meets quality expectations as defined by various stakeholders
[17]. Quality in this context refers to the level of exceptional satisfaction experienced by
beneficiaries, aligned with their specific needs and expectations [18]. Consequently, the
core purpose of educational management fundamentally revolves around fulfilling
fundamental human developmental requirements.

Within the service sector paradigm, educational institutions must adhere to established
quality benchmarks [19]. Achieving stakeholder satisfaction necessitates implementing
robust quality assurance mechanisms that demonstrate institutional autonomy while
reflecting commitment to continuous quality enhancement. Properly articulated vision
and mission statements, coupled with effective management practices, facilitate
institutional goal attainment and consumer expectation fulfilment [20]. For Islamic
educational institutions specifically, quality development initiatives must consider
contextual realities while maintaining student-centered approaches that recognize
learners as active participants rather than passive recipients in the educational process.

The success of educational endeavors significantly depends on community and
parental involvement [21]. Parental socioeconomic status and educational background
notably influence educational outcomes, alongside other critical factors including
curriculum design, educator quality, funding availability, infrastructure adequacy,
community relations, administrative leadership, institutional development, and
pedagogical approaches. Ultimately, institutional performance predominantly relies on
human resource factors [22], as human agency determines goal-setting, process
implementation, and resource utilization efficiency. Professional leadership remains
paramount for educational institutions to achieve their stated objectives effectively [23].
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The concept of educational quality extends far beyond mere accreditation status, as
empirical evidence suggests limited correlation between accreditation-based school
improvements and performance metrics such as national examination results or PISA
scores [24]. True educational quality manifests through graduates who demonstrate
comprehensive competencies encompassing academic proficiency, vocational skills, and
essential life skills that integrate personal and social capabilities. This holistic approach
to education represents quality in both substantive outcomes and perceived value,
requiring institutions to engage in continuous quality enhancement initiatives. Such
ongoing improvement processes are necessary to strengthen organizational capacity and
ensure alignment with evolving student needs and societal demands [25].

Effective quality improvement management in educational institutions encompasses
several key dimensions. Institution-wide processes, spanning both curricular and
administrative domains, require systematic monitoring and control. This management
approach incorporates diagnostic procedures followed by targeted interventions, with
decision-making grounded in both qualitative and quantitative evidence. Successful
implementation demands sustained, cyclical efforts that actively engage all institutional
stakeholders while maintaining focus on individualized student needs. Parallel to these
quality considerations, humanist philosophy contributes significantly to educational
discourse by emphasizing inherent human dignity and worth [26].

This intellectual tradition, rooted in critical thought, positions human beings as central
agents with unique responsibilities, advocating for an anthropocentric worldview that
considers human welfare as the ultimate measure of value. The integration of these quality
management principles with humanist philosophy creates a robust framework for
educational excellence that balances measurable outcomes with human-centered values
[27].

Culture and humanism are inseparable. Both of them try to offer the concept of being
a fully human being as outlined by God. Humanism itself is more towards the role of
humans among humans [28]. There is a transformation of education as part of educational
innovation that is directed towards proper governance. One of them is the concept of
humanism as an answer to the demands of the modern social environment, now and in
the future. The tradition of education in Indonesia itself was initially free from political
influence. However, in the next stage of education reform occurred where various policies
in terms of education became the government's top priority. This is where education
begins to adjust in line with its various developments. On the other hand, the humanist
concept as part of progressive education has been applied in schools for a long time, such
as pesantren [29]. Implementation of humanist education in the modern world through an
independent approach. In this case, both educational institutions are able to apply
management functions. Thus indirectly educational institutions are able to make changes
as demanded in the management function. One of these changes is the “education change”
where quality is the key. The initial concept of change as part of the “towards humanist
education” was the re-design and development of the curriculum. Starting from the
program, objectives, to evaluation must be connected. Thus the change in education
basically leads students not only to know "knowing what or cognitive" but also "knowing
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kow or affective". This is in line with humanist education which offers full human
capabilities [30].

This research has the potential to fill the theoretical gap by elaborating more deeply
on how inclusivity practices specifically contribute to the development of humanism
theory in the context of inclusive education. Many studies of humanism in education tend
to focus on philosophical frameworks or general principles, but often lack strong
empirical evidence regarding concrete implementation and its impact in diverse school
settings [31], [32]. This research can enrich the literature by showing how special assistant
teacher policies (GPK), individual learning programs (PPI), tailored assessments,
modification of exam questions, parental participation, and cooperative learning are not
only good practices, but also operational manifestations of humanism principles that can
be measured and replicated. Thus, this study has the opportunity to develop or expand the
existing theory of educational humanism, especially in the realm of inclusive education,
by presenting an implementation model that has proven to be effective.

The problem content in this study can be formulated by highlighting the gap between
the idealism of educational humanism and the reality of its implementation in many
educational institutions. This research implicitly touches on this point. The facts show
that education has lost its direction as education itself [33]. This indicates that there is a
general problem where education often fails to humanize humans, instead tending to
reduce students to objects [34]. This problem is crucial considering that the essence of
education is to form empowered, knowledgeable, and moral human beings, not just to
produce individuals who can be replaced by technology [35]. Therefore, this research
directly addresses the fundamental problem in contemporary educational practice, namely
how to return education to its khittah as a humanization process. This study seeks to
answer these challenges by presenting a model of humanism practice that has been
successful in Al Firdaus Inclusive Middle School, so that it can be a reference for other
institutions that face similar problems in implementing education that truly humanizes
students, respects diversity, and minimizes a culture of take for granted.

The concept of humanism in education is divided into three perspectives, namely:
curriculum, teaching, and learning. The curriculum is the basis for the purpose of
implementing education so that humans are the main focus. Teaching is related to the
competence of teachers to be able to carry out teaching that glorifies students as whole
human beings. Learning is related to the cultivation of knowledge and knowledge, in this
case the transfer of knowledge and knowledge from teachers to students. Humanism
education is an educational process capable of adapting to the times [28].

Al Firdaus SM Surakarta, implements education for all children without exception.
Education that places students as subjects of education whose diversity must be respected.
Education that serves all the needs of students without discrimination. Education is a
learning experience that takes place in the same environment. That is what is at Al Firdaus
SM Surakarta, educational humanism with the concept of education for all (EFA) which
is contained in the practice of thematic learning evaluation management for students with
disabilities/4 BK.
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2. Method

This phenomenological study employs a qualitative case study approach, with Al
Firdaus Middle School in Surakarta serving as the research site. The investigation utilizes
a multi-method data collection strategy incorporating observational techniques, in-depth
interviews, and document analysis. To ensure data credibility, the study implements
methodological triangulation, cross-verifying information gathered from these distinct
sources to identify consistencies and minimize discrepancies. The analytical process
adopts a qualitative interactive analysis framework, appropriate given the predominantly
non-numerical nature of the collected data, allowing for comprehensive interpretation of
emergent patterns and themes.

3. Result and Discussion

Al Firdaus Middle School (Sekolah Menengah/SM) is a high school that breathes
inclusion. An Islamic school that pumps children's awareness of respect between fellow
human beings. Al Firdaus has a sense of humanity. The principle of humanist education,
so that children with special needs get learning in a special way to develop their potential.
Educating children with special needs is not easy. Educators must have extra energy to
be able to educate children in Al Firdaus (Alberthine Endah, 2013). Al Firdaus SM, in
evaluating learning uses a general test and presentation test system. This evaluation leads
to the adjustment of each student's needs.

Management evaluation of thematic learning of students with disabilities/ABK at Al
Firdaus, namely the written general test (GT) and presentation test to accommodate the
needs of students according to their talents, interests, and abilities. For this reason, it is
necessary to identify students to determine the abilities of students. Early identification is
very necessary for subject teachers and special assistance teachers (guru pendamping
khusus/GPK), making individual learning programs (program pembelajaran
individul/ PPI), class placement, determining GPK for students who need to be
accompanied and determining the weight of the written GT questions to make questions.
Likewise for the evaluation of learning for students with disabilities. Because evaluation
has a very important role for results during student learning.

Various written GT questions at Al Firdaus SM Surakarta; (1) ABK continue to
participate in regular classes, both learning and weighting written GT questions. For
example, for ABK with special needs in physical terms, cognitively he or she is included
in the regular class category. (2) Substitution (reducing the weight of the
questions/question indicators. For example, the R with autism syndrome (ASD)
conditions, the learning weights and written GT questions are like grade 3 (three)
elementary school. F grade VIII with mental retardation (MR) conditions, then the weight
of the questions is like a kindergarten child. (3) Omissions/reductions or eliminations. For
example, ABK who are enrolled in a regular class but for certain learning, for example in
Indonesian lessons, 80% of the material is taken regularly, but 20% must pull out. (4)
Modifications/simplifications. For example, ABK class VIII has the same weight as the
level the class is class VIII, but the number questions are replaced with story questions.
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Figure 1. General Test in Al Firdaus Middle School Surakarta

Written GT at Al Firdaus SM illustrates that for learning and evaluation of learning it
accommodates the needs of every student without exception.

Initial identification is carried out not only with the student concerned, but also with
the parents of the student concerned. For ABK, information from parents is very
necessary. Documentation systems such as assessments/diagnoses that have been
followed by children, health, copies of report cards, children's work are very helpful for
the inclusion coordinator in the follow-up assessment process that is useful for
determining class, weighting written GT questions and making PPI. That is, the role of
parents here is also as educators, facilitators, models, motivators and controllers [36].

Early identification activities on ABK are very necessary. Identification activities
include interviews with parents of students to find out information about the condition
and development of children. In addition to interviews, academic tests and psychological
tests were also conducted. Academic tests were conducted to determine the child's
cognitive, affective, and psychomotor development. While psychological tests are carried
out to determine the psychological condition of children. Initial identification in the case
of ABK 1is the identification of inclusive students which is carried out by observing
children at the beginning of registration. Furthermore, if it is detected as being included
in the inclusion class category, a follow-up assessment will be held. In this stage, subject
teachers, GPK and inclusive coordinators can coordinate to equalize perceptions about
the development of ABK.

The evaluation management system for thematic learning of students with disabilities
at Al Firdaus Middle School incorporates a structured decision-making process regarding
resource allocation, alternative approaches, strategic planning, and operational
procedures to achieve educational objectives. The institution's comprehensive evaluation
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framework spans from initial thematic program development to final learning assessment.
Specific adaptations are made for written and presentation-based evaluation methods (GT
format) to accommodate the needs of students in inclusive classrooms or those with
special needs. This meticulous planning proves particularly crucial when working with
learners such as R and W, diagnosed with Autism Spectrum Disorder (ASD), where
preparatory conditioning and evaluation arrangements must account for potential
psychological variability. Such circumstances necessitate close collaboration between
special education teachers (GPK) and parents to maintain optimal learning readiness and
examination preparedness for neurodiverse students.

Written GT and presentation test for students with disabilities/4BK are the preparation
of thematic learning evaluations that are tailored to the needs of students. Subject teachers
and GPK arrange questions for written GT according to the conditions and needs of
children based on the identification that has been done previously. Both in terms of the
content of the questions and the number of questions. In the management of evaluation
of thematic learning in the form of written GT and presentation test, teachers must
coordinate with GPK. GPK is considered to understand more about the condition of the
crew. From this coordination, it can help regulate what decisions, plans and strategies are
used to achieve the goals and how to evaluate the thematic learning process for students
with disabilities/4BK, especially for ASD and MR children.

Written GT done in the middle of the semester (ujian tengah semester/UTS) for two
days. Divided into two programs, namely specialization and basic skills. Written GT is
done to find out how far the thematic learning program can be implemented. The GT
presentation is done at the end of the semester (wjian akhir sekolah/UAS). Previously,
subject teachers together with GPK compiled a learning program so that learning can run
according to the desired goals which will later be in accordance with the evaluation that
will be carried out. At Al Firdaus SM apply an on going process system or from time to
time. The point is that the results of written GT and presentation test will be used as
material for the development of further learning evaluations, therefore until now Al
Firdaus SM does not yet have a fixed guide for evaluating thematic learning.

Historically, the stages of implementing written GT at Al Firdaus SM Surakarta; (1)
Socialization. (2) Written GT is held with the concept of questions per subject group, for
example the science group (mathematics, biology, physics, chemistry) last for two years.
(3) Written GT is held thematically 100% per subject with 100 multiple choice questions
in last one year. (4) Written GT is carried out with description questions per subject.

Seeing the fact that there is a process of changing written GT techniques at Al Firdaus
SM starting from the system of questions per subject group, multiple choice and then
description, this explains the classification of learning namely cognitive, affective and
psychomotor domains. The written GT at Al Firdaus SM is useful for measuring children's
cognitive domains to the level of analysis. So that in the end several stages were chosen
according to the needs of the child. For example, written GT description, the results are
better because it explores students analytical power. Likewise with the thematic learning
evaluation program in the form of written GT which has been patchy. When sewing
clothes need to be planned properly, but it turns out that when the clothes are finished and
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when tested there are parts of the sleeves that are too wide, then there is no other choice
to repair and repairing turns out to take longer than the process of sewing clothes from
the initial pattern, but still if If the repair process is carried out correctly, the satisfaction
that will be obtained by the wearer of the clothes is still done.

This is what happened at Al Firdaus SM Surakarta in the management of thematic
learning evaluation, with careful planning, it turns out that in the middle of the road it can
still change. Either because of a decision from the center, constrained by the material
delivered by subject teachers who have not reached the target, the human resource factor,
or the child's own learning outcome factor. The fact is that there are still some scores with
far standard deviations, for example there is a child with the highest score of 100 but there
is a child with the lowest score of 50. This incident was immediately followed up by the
school principal. If the cause is the failure of the learning process, the teacher concerned
and the student or class concerned must repeat the learning process, not repeat the exam.
It is assumed that with a series of thematic learning evaluation planning processes that
have been arranged in such a systematic way, revision of the questions repeatedly, if this
is still the case then the cause is the failure of the learning process. Therefore, the practice
of patchwork is something done by Al Firdaus that is useful for improving the quality of
evaluations which ultimately accommodates the needs of students.

GT presentation (practice) is a learning evaluation conducted at UAS that produces
children's products or works. In developing humanism learning models that can be used
are projects and practices [37]. Children's intelligence will manifest naturally through
work [38].

Therefore, evaluation of children's work-based-learning can optimize innate
intelligence. So that the needs of each child will be met if the child is given the opportunity
to explore his own material for exam materials. This is what Al Firdaus did in the form
of a presentation test. Products or children's work, is an assessment carried out to measure
success in achieving the learning objectives that have been set. The GT presentation was
conducted to find out whether the learning program that had been made was successful
or not, judging from the experimental results of the students. From observations of
students that have been carried out by subject teachers and GPK, a report on child
development activities will be prepared. So that it will be known whether the program is
continued or not, even products from the GT presentation are contested.

Evaluation of thematic learning for students with disabilities/4BK, namely written and
presentation GT, is a learning evaluation program that has been made and has been
successful for inclusive students, as evidenced by learning outcomes above the cut score
(kriteria ketuntasan minimal/KKM. However, it is necessary to coordinate further with
GPK because not all of the material presented can be understood by the crew. So it is
necessary to communicate between subject teachers, GPK and inclusive coordinators so
that the needs and rights of students in the evaluation process are met. Blooms explained
that the realm of learning is divided into cognitive, affective and psychomotor. Al Firdaus
for written GT questions must reach the C3 level, which is the cognitive domain starting
from knowledge, understanding, application to the level of analyzing. For the ABK class,
it remains the same only with modified and simple questions. For children with special

138


http://jurnal.uns.ac.id/ijsascs
https://dx.doi.org/10.20961/ijsascs.v8i1.103311

International Journal of Science and Applied Science: Conference Series http://jurnal.uns.ac.id/ijsascs
Int. J. Sci. Appl. Sci.: Conf. Ser., Vol. 8 No. 1 (2024) doi: 10.20961/ijsascs.v8i1.103311

needs/disabilities/4ABK, GT presentation is very useful to train children's independence.
This is in line with Montessori's opinion that the purpose of education is to help children
become independent and productive human beings when they grow up. Montessori said
that what must be considered is not looking for the best teaching method but looking for
a teaching method that suits the child's needs and learning objectives. Montessori
emphasizes the importance of experimentation and allowing children to learn at their own
pace (individual approach) (Agnes Triharjaningrum, 2007).

Children in 11 years and over should be able to think abstractly, synthesize,
hypothesize, develop ideas, think logically, generalize and draw conclusions. However,
ABK is a child who is limited to the cognitive domain, so the approach is carried out using
all of the child's senses and kinesthetics through learning and learning evaluation in the
form of experiments. As done by Al Firdaus SM in the form of a GT presentation. The
result is that children who are included in the ABK category display extraordinary talents
behind their intelligences question (IQ) which are arguably below average. For example,
the case of W (ASD) 15 years, R (ASD) 18 years with an IQ of 50-55 they actually excel
in terms of percentage. Here it can be seen that the IQ test cannot determine a child's
talent in what field, because the IQ test is to see a child's intelligence. Even children like
W and R are classified as gifted children when it comes to creativity although it is
recognized that creativity is in accordance with their condition. Creativity requires a
strong memory. With R condition which is autistic he has a very strong memory. Even in
the case of children with special physical needs, an educator must be able to deliver
material in a more innovative language accompanied by a progressive approach [39].

Al Firdaus Surakarta, in the teaching-learning process the ABK become one with
regular students but are still accompanied by GPK. When conditions do not allow the
crew to pull out. So far, our perception is that children with special needs are
discriminated against, but not for Al Firdaus, because socialization for children is
important. According to Vygotsky, social interaction plays an important role in the
cognitive development process of a child. So far, many parents are worried that their
children prefer to be alone. After going through a series of initial identification with
parents, it turns out that children are accustomed to being kept away from the social
environment. The fact is that after ABK (F) with the MR case went to school at Al Firdaus
where his learning he studied together with regular friends and was accompanied by GPK
there was very progress. F can protest all this time why his parents didn't send him to Al
Firdaus, in Al Firdaus he could have many friends (Agnes Triharjaningrum, 2007).

From this fact, socialization is very necessary for ABK. For this reason, SM AlFirdaus
applies a policy that children with special needs in the learning process remain in the
regular class but are still accompanied by GPK and must pull out when the child's
condition does not allow them to study with their friends in the regular class.

From this explanation, the role of family, school and environment also determines
success. This must be supported by appropriate information and advice from experienced
parties. That is why once again choosing an educational institution with the right
application of theory is important for children's needs. A good educational institution
should be open to parental involvement in the program that will be provided by the child.
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This is what Al Firdaus SM Surakarta does in the form of a comprehensive assessment
from all points of view, both psychological, medical, child development and the child's
environment.

The evaluation management of thematic learning for ABK at Al Firdaus SM in the form
of written GT and presentation test can be said; (1) Need to adjust the method, timing and
content of the curriculum. (2) Refer to the results of the assessment. (3) Consider the use
of self-reference assessment. (4) Be carried out flexibly, multi-methodically and
continuously. (5) Regularly communicate the results to parents. Management evaluation
of thematic learning of disabled students at Al Firdaus SM Surakarta, the process carried
out is by initial identification of inclusive students, planning learning programs,
coordinating subject teachers, GPK with inclusion coordinators, preparing written GT test
questions based on the results of the assessment and student needs. Identification includes
case observation and student follow-up assessment. While the planning of learning
programs includes the process of analyzing children's needs to develop PPI, class
placement, determining the weight of written GT questions for children with special
needs.

Based on data, it can be interpreted that inclusive education at Al Firdaus SM is an
education that applies the concept of education for all (EFA). EFA means that education
is held regardless of the background and diversity of students which includes ethnicity,
language, religion, gender, children's condition, and physical. Education is not only
prioritized for children who have a high level of genius and children from noble families,
but also for those who are considered different and backward from other normal
children/4ABK.

Education for children with special needs/disabilities/4BK is very important to support
their confidence in following the level of education according to their level of
intelligence. This is because education is a human right that is protected and guaranteed
by various international and national legal instruments. Education for children with
special needs/disabilities/4BK, must be planned with integrated programs, learning
systems, and curricullum that are in accordance with the abilities and intelligence of
children in receiving subject matter.

Evaluation of thematic learning conducted by Al Firdaus /disabilities/ABK Surakarta
in the form of written and presentation GT, talks about the experience of learning
activities that are very relevant to the level of development and needs of elementary
school age children; activities that start from the interests and needs of students, learning
activities that are more meaningful and memorable for students so that learning outcomes
can last longer, activities that help develop students' thinking skills, presenting pragmatic
learning activities in accordance with the problems that students often encounter in their
environment and develop students' social skills, such as cooperation, tolerance,
communication, and responsiveness to the ideas of others.

Evaluation of thematic learning at Al Firdaus SM, provides opportunities for ABK due
to physical, emotional, mental, intellectual, social disorders and have the potential for
intelligence and or special talents to study together with other students. Study together in
general education units by providing facilities and infrastructure, educators, education
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staff and a curriculum that is tailored to the individual needs of students. Written GT and
presentation test for ABK where the assessment method is adjusted to the abilities of 4BK
and learning is achieved when children are involved in social interaction, that is what the
Al Firdaus SM Surakarta does.

With the acceptance of ABK at Al Firdaus SM, it means that Al Firdaus has started to
provide education that respects diversity and is not discriminatory for all students with
special needs or has implemented humanism in education. In other words, inclusive
education is able to ensure that all students with special needs/4BK have the same
opportunity and access to obtain educational services that suit their needs. Quality
inclusive education in various paths, types, and levels of education, and creating a
conducive educational environment for students with special needs/4BK to develop their
potential optimally as better known as the concept of EFA.

The concept of education in Al Firdaus SM Surakarta, is also a concept of lifelong
education (long life education) when viewed from the available components in the form
of planning, organization, implementation, finance, human resources, curriculum,
guidance and evaluation system. For this reason, choosing an educational institution with
the right application of theory, the learning process and the right evaluation of learning
for children is very important. Choosing an educational institution means determining the
quality of the child. One of the efforts to improve the quality of children's education is to
communicate to the school and even cooperate with the school. This is what has now been
done by Al Firdaus SM at the beginning of the admission of new students in the form of
initial identification of students where parents are also interviewed regarding information
about the child or the screening process.

Thematic learning evaluation offers several significant pedagogical advantages.
Firstly, it integrates multiple core competencies, learning indicators, and subject matter
content, thereby optimizing instructional efficiency by minimizing or eliminating
redundant material. Secondly, this approach enables students to recognize meaningful
interdisciplinary connections, as the content serves as an instructional medium rather than
an end in itself. Thirdly, the holistic nature of thematic learning provides students with
comprehensive understanding of processes and content, preventing knowledge
fragmentation. Lastly, conceptual mastery improves significantly through cross-
curricular integration, enhancing overall learning outcomes. The distinctive features of
thematic evaluation include its learner-centered approach, emphasis on experiential
learning, multidisciplinary concept presentation, and instructional flexibility. This
methodology prioritizes student interests and needs while incorporating enjoyable
learning principles that value developmental processes over final products. In inclusive
education must pay attention to the results of identification and assessment of ABK. Based
on the results of the identification and assessment, it was developed into an alternative
service program according to the needs of the child. The service in question is a full
service for ABK in terms of learning in class and in terms of evaluating learning in class,
paying attention to each child's needs and competence.

From all the explanations above, to help the growth and development process of
children, especially children with special needs, they do not have to go through expensive
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schools, although it is undeniable that education requires a lot of money, but we can see
that the real essence of success lies not in the high cost and the availability of various
facilities. only, but the effectiveness of methods, strategies, schools with theory, the right
application and the right evaluation according to the needs of the child is what actually
supports the success of education.

Humanism education is an educational movement whose education is child-centred.
Likewise with education in Al Firdaus SM Surakarta, which seeks cooperation between
schools and families in order to create the widest possible opportunities for children to be
able to learn according to the interests and needs of the child. Humanism education is in
line with progressive education which adheres to the principle that education is child
centred and children are unique individuals. This means that education really glorifies the
dignity of children regardless of children in the category of normal children/regular class
and especially children with special needs/4BK.

Humanistic education achieves its highest form when it successfully fulfills humanity's
fundamental purpose - the realization of individuals who embody divine ideals and
contribute to establishing social conditions in accordance with divine will. This
philosophical perspective positions education as a transformative process that actualizes
both individual potential and collective societal harmony as envisioned by the Creator.
The attainment of such educational ideals requires a comprehensive approach that
integrates spiritual development with social consciousness [40]. This is where education
requires positive improvement and continuous implementation. Contemporary
educational institutions face the critical challenge of continuously evaluating their service
programs to eliminate obsolete or ineffective practices that no longer align with core
educational objectives. This evaluative process necessitates the cultivation of a quality-
oriented institutional culture that systematically monitors and enhances all aspects of the
educational process. Such quality assurance mechanisms ensure that pedagogical
practices remain relevant, effective, and properly aligned with the institution's mission
and broader educational goals. The development of this quality culture represents an
essential component of institutional self-renewal and continuous improvement in
educational delivery [41]. As the closest and easiest solution is to offer a concept in line
with local wisdom where the educational institution stands [42]. The cultural approach is
able to create character-based, humanism, and justice-based education. Quality culture is
the initial concept of education management where it is a balance that connects the
demand and supply of the importance of education [43]. One of the keywords in quality
culture is innovation [44]. The advantage is being able to create educational policies in
line with education itself and knowledge development activities. Quality culture will not
run well without an evaluation process [45].

The educational philosophy of KH Ahmad Dahlan incorporates strong humanist
principles, viewing humans as beings endowed with significant potential. His pedagogical
approach focuses on actualizing this innate potential for human betterment, emphasizing
the cultivation of reasoned behavior complemented by theological perspectives in
educational interpretation and practice. This humanistic-theological synthesis is evident
in KH Ahmad Dahlan's enduring educational reforms, particularly his establishment of
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widespread community learning traditions that continue to influence contemporary
education. His legacy demonstrates how educational philosophy can effectively combine
cognitive development with spiritual values to create transformative learning experiences
[46].

The implementation of humanistic education in Indonesia operates within a regulatory
framework that establishes specific professional responsibilities for educators [47].
Current legislation governing teachers and lecturers explicitly links educational
objectives to three core functions: pedagogical instruction, academic research, and
community engagement. These interconnected components form the foundation for
holistic student development. True humanistic education manifests when it successfully
cultivates individuals who demonstrate strong moral character while possessing both
personal competencies and social consciousness. This educational paradigm transcends
mere knowledge acquisition ("knowing what"), emphasizing instead the development of
practical skills ("knowing how") and conceptual understanding ("knowing why").
Ultimately, humanistic education aims to foster comprehensive human development
across multiple dimensions [48].

Humanism in education are needed in understanding and finding solutions to various
problems that arise in the present and predictions in the future. One practice in education
in Indonesia is to use various methods to facilitate the learning process. Innovation in
terms of education is indeed needed, but on the other hand, if some "traditions" of
education (one of which are the use of methods) that have been carried out are eliminated,
it will have an impact on the risk of developing human resources. So it is necessary to
evaluate the certification of educators, whether it is in line with the educational
innovations that have been implemented. Moving on from this description, there is a need
for an explanation of humanist education in line with innovative education, which is
always evolving.

Research conducted by Harun Joko Prayitno identifies several foundational elements
that support humanism-based educational processes. These critical pillars include
character formation, systemic transformation, educator excellence, pedagogical
approaches, and institutional management. Each component contributes uniquely to
creating an educational environment that respects human dignity while promoting
meaningful learning experiences. This framework underscores the multifaceted nature of
humanistic education, requiring simultaneous attention to moral development, structural
reform, teaching quality, instructional methods, and organizational leadership to achieve
its transformative potential [49]. Supported human resources qualified [50]. Facing the
era of global computing and future challenges, a teacher must also be a person who has
adaptive abilities or 1s ready to adapt to changes [51].

Contemporary educational reforms prioritize the holistic development of learners'
potential as their central focus. Rather than radically transforming cultural foundations,
these pedagogical innovations seek to cultivate character traits aligned with universal
human values. Within this context, humanistic education emerges as a viable
philosophical framework, offering an approach that harmonizes cultural preservation with
value-based character development. However, the effective implementation of
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humanistic education necessitates systematic management to ensure alignment with
institutional objectives while maintaining compliance with existing educational policies
and regulations. This managerial aspect proves crucial in preventing operational
inconsistencies and maintaining the integrity of humanistic principles in practice.

Humanism in education that can be obtained include; (1) The desire of children to
learn. (2) Meaningful learning. (3) Learning without threats. (4) Learning under their own
initiative. The main aspect of humanism is love and concern for students. Humanism in
education also educates students to love and care [52].

Even the implementation of humanism based character education is a school that
builds communication between parents and teachers. The successful application of
humanistic education fundamentally relies on collaborative efforts between educators and
families. This partnership manifests through sustained, meaningful communication
channels that enable both parties to identify areas requiring mutual improvement. Such
ongoing dialogue serves as the cornerstone for implementing humanistic education as
intended, ensuring that all stakeholders work synergistically towards shared educational
goals. The maintenance of these communication networks allows for continuous
refinement of practices, ultimately creating an educational environment that consistently
reflects humanistic values in both philosophy and daily implementation [53]. So that
humanism in education also encourages the successful implementation of character
education.

Humanism Education is one alternative in the management of educational institutions.
The management of educational institutions is in line with the management of the
educational process itself. Starting from inputs, processes, outputs to outcomes, they are
considered in making every policy. The philosophical foundation of humanist education
aligns seamlessly with Indonesia's national education objectives, which prioritize the
cultivation of autonomous and socially responsible individuals. This educational
paradigm embodies the fundamental principles of Indonesia's pedagogical framework
while simultaneously advocating for the protection of human dignity through its human
rights-centered approach.

Intellectual capital is a factor in a developing organization. However, this is not the
only absolute factor [54]. The current phenomenon is the industrialization of education.
Education is still limited to input (quantity of registrants)-process (only transfer of
knowledge)-output (quantity of graduates). Every educator is morally responsible for the
fulfillment of every child's right to education. In terms of inclusive education, the pattern
taught must be adapted to the needs of each student. If humanism in education is carried
out, then in fact education has carried out the real function of education. Education has
made humans the subject of education, not the object of education. Education also makes
humans the most special creatures created by God.

Education must ensure that learners become educated. Make sure students understand
what is being said. Education is not only cognitive/transfer of knowledge, but deeper
education must be about the soul and mindset.

In this era of industrialization 4.0, the flow of information is wide open. Media can be
a double-edged sword. It can be both positive and negative. When the flow of information
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is wide open, there is a wave of inflation of words. Everyone can be a source of news.
Everyone is free to speak. So it can be called the irony of openness. This is where
educational institutions should be right in selecting the irony of openness.

Management of evaluation of thematic learning for ABK in Al Firdaus SM; planning.
activities to identify ABK, conducting follow-up assessments from the initial
identification results, interviewing the parents of the ABK students concerned, making
individual learning program/PPI, compiling themes and internal memos for written GT
and presentation, making written GT questions that must communicated by the principal
with curriculum vice principal. Organizing; placing ABK in special class/pull out and
regular classes, division of tasks to subject teachers, GPK and inclusive coordinators in
the process of making written GT questions to the correction process with written GT
assessment, payment of written GT fees to the school treasurer, pasting of written GT test
numbers by vice principal. Actuating; the selection of learning places for ABK who are
conditioned to have to pull out, GPK, make decission and sent of material for ABK.
Controlling; Assessment is tailored to the abilities of 4BK, written GT assessment
through joint corrections for one day by all teachers and education personnel concerned
in written GT, written GT is carried out during the UTS, presentation GT is carried out
during the UAS. If the standard deviation of the value is too far, then the subject teacher
and students must repeat the learning process, the written GT value is a pure value that
will be input into student learning reports.

From the explanation above, the practice of humanization of education at Al Firdaus
Middle School includes special assistant teacher (GPK), individual learning program
(PPI), assessment for each student is carried out from the beginning, writen general test
(GT) questions (regular, substitution, omission, modification) tailored to the abilities and
needs of children, presentation test, full participation of parents through screening
process, cooperative learning, remedial based on repetition of teaching and learning
activities and children with special needs/disabilities/4ABK can blend learning together in
regular classes.

The humanist perspective in education fundamentally focuses on holistic personal
development, placing paramount importance on intrinsic human worth. This manifests in
classroom practices through educators granting students intellectual autonomy while
providing appropriate guidance, ensuring the curriculum content adheres to humanitarian
principles. Within this framework, instructors are tasked with nurturing each learner's
comprehensive potential, fostering critical thinking capacities while simultaneously
developing skills and positive dispositions, with particular attention to inclusive practices
that recognize diverse capabilities [55].

The opposite of the humanism of education is the de-humanization of education.
Where a child is only seen from physical factors and IQ. Rejected due to physical
disability. Rejected because 1Q is below average, seen only from one scientific side. In
fact, the main difference between humans and other creatures is in the mind. There is no
human who is not intelligence. Being unintelligence when compared, being bullying, not
being given a chance, judging from social status, being labeled “stupid” just because of
grades.
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In the era of global computing, information and technology plays an important role in
industrial operations, business, the use of big data technology applications. Advances in
information technology have also helped many human activities. Technological progress
should be able to realize humanism, not even distance humans from their human nature.
Humanism in education carried out by Al Firdaus SM can restore a sense of humanity.
Humanism in education basically has the goal that students without exception can be
humanized as they should be, so that education is considered successful when students
can understand themselves and their environment. On the other hand, Hilman also
explained that the Muslim community demands better educational institutions. Not only
in terms of facilities and curriculum, but also able to adopt a modern system supported
by the state (Latief et al., 2021). In addition, a quality-based school system if there is a
culture of appreciation and an evaluation system [56].

One of the benefits of thematic or integrated learning activities at Al Firdaus SM is to
train a sense of humanity. The presentation test at Al Firdaus SM involves students to act,
imagine, and reflect on individual experiences in learning activities. This means that
learning evaluation activities using presentation test are activities that require the
participation of students intellectually, emotionally, physically, verbally, and socially.
This is Humanism in education which is in line with the theory of multiple intelligences
[57]. Contemporary educational psychology, particularly Howard Gardner's
groundbreaking work, has identified eight distinct modalities of human intelligence:
verbal-linguistic, logical-mathematical, auditory-musical, visual-spatial, bodily-
kinesthetic, naturalistic, interpersonal, and intrapersonal capacities. This
multidimensional understanding of cognitive abilities provides a theoretical foundation
for humanist education by validating the unique strengths of each individual. The
convergence of these theoretical perspectives creates an educational ecosystem that
values diversity while promoting equitable opportunities for personal and intellectual
growth [58]. This means that each student will get their respective successes based on the
differences in intelligence they have.

In industrialization, human education is considered a mere factor of production. If this
understanding is deeply rooted in educators, then there is only limited obligation to fall.
And if this de-humanization of education occurs, in fact education has lost its direction
as education itself. Because since birth, education was formed to humanize humans, not
to degrade humans.

Based on the entire description above, humanism in education or humanizing humans
(students) is something that cannot be contested. Even the humanization of education is
a conditio sine qua non, which is a very important and indispensable conditio in the world
of education. In practice, these conditio sine qua non include; First, making humans must
be the subject of education, not the object of education. Humans must be in a central
position that determines where education will go. Humans must have the skills,
knowledge and morals to become human beings or professionals so that they cannot be
replaced by anything. Second, diversity in harmony in the world of education. Harmony
in diversity. Respect differences in race, ethnicity, between groups, learning styles, the
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needs of each student in the classroom and the world of education. Third, minimize the
take for granted culture based on something inherent in humans which is a gift from God.

4. Conclusion

Humanism in education offers a solution that students need to receive treatment in line
with their level of development. On the other hand, educational institutions require
innovations in their management. Humanist education is taken as the basic foundation of
innovation, which in its application is expected to be wider, prioritize the long term, be
more sustainable, and place more emphasis on quality. This is the humanist education
that is offered as an answer to the wide variety of media and learning methods.

The obstacles in implementing the thematic learning evaluation management for
disabled students/4BK in Al Firdaus SM include; (1) Teacher competence. Teachers
knowledge of thematic learning still needs a lot of training. Because for the written GT
and presentation test, thematic learning needs competent human resources to assist ABK
(2) Challenges to always update learning evaluation because at Al Firdaus SM there is no
fixed guide (patent). (3) Some parents too much want to participate in the written GT and
presentation process, but because of the limited ability of parents to this is also a separate
obstacle for the institution, it cannot be coordinated properly (4) Inadequate
infrastructure.

Al Firdaus Middle School (SM) Surakarta is still conducting evaluations for
improvements and innovations in written and presentation GT, as evidenced by the
research and development center at the Al Firdaus SM foundation which continues to
monitor the development of written and presentation GT. Al Firdaus SM evaluates every
process, from planning to the evaluation of written GT and the presentation itself/on going
process. The educational evaluation management applied at Al Firdaus SM Surakarta is
expected to accommodate children with special needs. With written GT and presentation
test, it is expected that students in the evaluation process match their respective abilities.

The implication of this research is for subject teachers and GPK to pay more attention
to the needs and conditions of students in preparing learning programs, and to be more
communicative between subject teachers and GPK to achieve optimal goals. For Al
Firdaus SM, further improve the quality of communication between accompanying
teachers, subject teachers, foster teachers, inclusive coordinators, and waka curriculum,
further improve the qualifications of academic competence of subject teachers and GPK
in handling children with special needs/ABK. For parents and stakeholders, as an insight
so as not to discriminate between normal children and special needs children/4BK, and
to support the government in the success of education for all children without exception.
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