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Abstract 
The objectives of this study are to figure out how the lecturer implements direct corrective 
feedback to teach writing in paragraph development class, and to discover the problem 
that the lecturer faces during the implementation of direct corrective feedback. This 
research applied qualitative research and used a case study method as research design, 
which involved 1 lecturer and 21 EFL university students. The data is collected from 
classroom observation, online questionnaire, online interview, and documents. To analyze 
the data, the researcher used a data analysis technique proposed by Miles and Huberman. 
The steps were data reduction, data display, and conclusion. The finding of the research 
shows that the lecturer combined the use of direct and indirect corrective feedback to teach 
writing through oral and written feedback. The feedback given by putting the symbols, 
codes, or comments right above or next to the errors which are underlined or circled. The 
lecturer also provides further information related to the errors made by the students. 
Furthermore, the difficulty faced by the lecturer was related to time management in which 
the lecturer applied peer feedback to overcome the problem. 
Keyword: case study, direct corrective feedback, indirect corrective feedback, peer 
feedback, teaching writing. 
 
INTRODUCTION 

Writing skill is one of the four skills that plays crucial roles in human life. It has a 
power of permanent record and is a form of expression in which those are means of 
communication. As stated by Graham and Perin (2007: 3), writing skill is a determinant of 
academic success and becomes a basic requirement to participate in social life and the 
global economy. In the academic field, writing can be used to demonstrate knowledge. 
Students used to write their ideas in a paper in the form of an essay, journal or even in a 
diary. The need for mastering writing skills is increasing both in technology and 



English Education Journal Vol 11, No. 1, September 2022 Antari, Asrori, Cahyaningrum 

 59 

globalization era. Besides, there are many student competitions that demand the students 
to write an essay in English written text. English is very important and has many functions 
for students especially in daily communication and academic purposes.  

However, writing is one of the English language skills that is believed by most 
learners as a difficult skill to acquire. According to Richard and Renandya (2002), writing 
is regarded as the most difficult skill for English language learners to master. It is 
supported by Ganapathy, et al (2020) on his study, it revealing that many students struggle 
more with writing than other language skills. The challenge is not only in coming up with 
ideas, but also in turning them into a prose that is readable. Bashyal (2009) supported it 
by assuming that writing involves mastering language, grammar, and text arrangement, 
a difficult undertaking requiring specialized knowledge. Writing is not only about 
mastering how to use language but also everything about what we are going to arrange 
and write. Referring to the complexity of writing, it seems common that many learners, 
especially foreign language learners, have the same thought that writing is the most 
difficult skill to master. 

The problem of students' writing deficiencies or students who lack achievement in 
writing can be attributed to many factors: 1) Students have a negative attitude toward writing, 
which is compounded by previous writing failure experiences. In other words, they don’t pay 
attention to the mistakes they have made and the way to fix it. (Cumberworth & Hunt, 1998; 
Buhrke and others, 2002); 2) Students are unmotivated to pay attention to the process of writing 
and lack a cognitive awareness of the purpose for the writing process. Whereas, by knowing 
the process and the purpose of writing, students will be able to connect each sentence one to 
another. (Cumberworth & Hunt, 1998); 3) The difficulties faced by the students are due to the 
following factors: having problem on spelling and handwriting, having poor mechanical skills, 
or having lack of confidence to expose their feelings (Pierce and others, 1997); 4) the students 
got inadequate teacher training, ineffective past practices, and lack of immediate and positive 
feedback (Adams and others, 1996); and 5) Some teachers tend to believe that writing can be 
accomplished in a silent way, so that the students are having no interactive environment 
(Accomando and others, 1996). Having some interactions with the students towards their 
writing is important. Without it, both the students and the teacher will have some difficulties to 
analyze the errors in writing, the difficulties that the students face and how to solve it. 

Regarding the problems faced by the students, an appropriate strategy of teaching 
writing is un-doubtfully important. Giving feedback to the students is the appropriate one. 
Feedback is one of the methods for reducing the errors that students commonly make in 
their writing before submitting their draft to the teacher (Ur, 1996). It is supported by 
Hyland and Hyland (2006), who suggested that giving feedback and revisions during the 
writing process is more beneficial than at the final process. Providing feedback in the 
process of writing is crucial to enhance students’ writing quality (Brown, 2001). Walking 
through the process of writing becomes one of effective ways to teach or correct writing. 
The teacher can help students to focus on the process of creating text through the various 
stages of generating ideas, drafting, revising and editing. Since the students were not used 
to writing in English in their daily life, they did not notice the errors in their writing unless 
the teacher gave them feedback. Giving feedback on students' writing is just as important 
as revising and editing during the writing process. The feedback provided is a source of 
information about the students' writing strengths and weaknesses that is useful for the 
students' writing improvement. Feedback holds an essential role in developing writing 



English Education Journal Vol 11, No. 1, September 2022 Antari, Asrori, Cahyaningrum 

 60 

proficiency among second language learners (Magno & Amarles, 2011). Teacher’s 
feedback on students’ writing will help students to identify the mistakes they have made 
and know how to fix it. 

There are several ways for providing feedback. Direct feedback is one of the ways. 
Ferris and Robbert in Ellis (2008) suggested that direct feedback be appropriate for a low 
proficiency level of a student writer. In implementing direct feedback, the teacher 
provides the right form of the errors made by the students so that they know what needs 
to be corrected. Ellis (2009) added that teachers choose direct feedback as a way to improve 
students’ writing. Direct feedback shows the student what needs to be fixed or revised. It 
is more specific than facilitative feedback, which gives suggestions and comments to assist 
students in revising and conceptualizing themselves. This type of feedback can serve as 
information that is possibly beneficial for correcting inappropriate task strategies, 
procedural errors, or misconceptions (Narciss & Huth, 2004). In directive feedback, the 
teachers provide the correct form of the students’ errors so the students can change the 
certain errors to the correct one. Furthermore, this feedback can be a powerful motivator 
when delivered in an appropriate way so that students are encouraged to avoid the same 
errors and mistakes. 

Despite the fact that some researchers are conducting corrective feedback research, 
there is still a limited number of those investigating corrective feedback in terms of the 
online learning environment, which is a new term since the global pandemic. In this kind 
of learning environment, producing a text becomes a great challenge due to the condition 
where the students and the teacher do not share time and physical space. Moreover, there 
is a significant difference in the technique of giving feedback using Direct Corrective 
Feedback (DCF) when it is done online compared to being done as usual. Therefore, the 
researcher is interested in conducting a study that is focused on exploring how teachers 
implement online corrective feedback on how students use feedback they received and its 
effect on their quality of text during writing activities performance.  

The researcher conducted preliminary research to find out the students' difficulties 
in producing good writing especially on the level of undergraduate students of English 
education. The freshman year was chosen as participation in this study. As they are still 
in the second semester, it is the most likely time to establish their writing’s character. Based 
on the preliminary research, difficulties in writing happen as they learn to produce some 
texts. Half of the students who are still in the second semester have problems producing 
paragraphs due to lack of vocabularies, difficulties to find a suitable topic for a certain text, 
lack of ideas, and grammatical errors such as spelling, fragment, punctuation and 
organization. Moreover, they do not acknowledge the mistakes when writing the 
paragraphs and do not know how to correct them.  

To solve the problems above, the teacher implemented direct corrective feedback 
which is based on the theories that have been mentioned before showing that direct 
corrective feedback is effective to improve students’ writing ability. Feedback is the 
grammatical features. It is convenient to be implemented for low level proficiency 
students because this technique provides the correct forms of the errors in the students’ 
writing. In this writing class, the lecturer applied direct corrective feedback to teach 
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writing. The students were given direct corrective feedback where they are having the 
lecture to read and directly provide feedback on what students have written. In this 
technique, teachers will read and give comments, corrections, and also suggestions on 
what students have written. 

Considering the fact above and knowing the importance of writing skill, the writer 
is interested to conduct a case study research in a fully online teaching environment 
during the sudden transition to online teaching due to the Covid-19 pandemic entitled 
“The Implementation of Direct Corrective Feedback to Teach Writing: A Case Study of 
English’s Students”. 

 
LITERATURE REVIEW 
Writing  
Definition of Writing 
 According to Browne (1999) stated that writing is a means of communication that 
can be used to establish and maintain contact with others, transmit information, express 
thoughts, feelings, and reactions, entertain, and persuade. In line with this, Troyka (1987:3) 
in Rahardian (2003:11) said that writing is a way of delivering a message to readers to 
share information, persuade, and entertain.  

According to Harmer (2001), writing has unquestionably evolved into a tool that 
enables people to interact with one another swiftly and simply. Writing must be clear in 
order to make it easy for the readers to understand it because it is used to convey meaning 
or purpose. It requires sophisticated reasoning that must be combined with various 
writing conventions. According to Richard and Renandya (2002), writing is regarded as 
the most difficult skill for English language learners to master. The challenge is not only 
in coming up with ideas, but also in turning them into a prose that is readable. Bashyal 
(2009) supported it by assuming that writing involves mastering language, grammar, and 
text arrangement, a difficult undertaking requiring specialized knowledge. 

In conclusion, writing is a means to share ideas, thoughts and even to express 
feelings in the form of text which has several purposes. It is considered as the most difficult 
skill to master and one of the most important skills for human’s life. 

 
Aspects of Writing 
 Jacobs, as cited in Weigle (2002: 114) mentioned that there are five aspects of 
writing, those are: 1) content refers to how to generate ideas and provide supporting 
detail. 2) Organization, how to express ideas effectively, clearly and help the ideas to be 
both cohesive and coherent. Cohesiveness deals with how each sentence sticks together 
based on grammatical rule or lexical relationship while coherence is when one sentence is 
related to another that makes a clear meaning. 3) Vocabulary, how to choose effective and 
correct words or idioms. 4) Language use refers to how to use correct grammar. 5) 
Mechanics mean the use of correct English writing. 
         Through those explanations above, it can be seen that there are many aspects of 
writing. The researcher comes to the conclusion that aspects of writing are content, 
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organization, vocabulary, mechanics and language use. By considering those aspects, the 
students can write well-structured sentences. 
 
The Process of Writing 
 One of the aspects of writing that some English teachers focus on is the writing 
process (Hyland, 2003). It focuses on the process of writing and producing a text. To 
produce written text, there must be a sequence of steps that reflect the nature of a writing 
process.  According to Harmer (2004), the process of writing consists of several elements, 
that is planning, drafting, editing (reflecting and revising), and producing a final version. 
Since the current approach to teaching writing is a process approach, it is important not 
to see writing as a product and instead focus on the process of writing. Since the writing 
process is recursive, student writers can re-plan, re-draft, and re-edit their work by 
considering the writing process.  
  
Teaching Writing 

According to Harmer (2004), teaching writing is about more than just mechanics; it 
is also about assisting students in communicating real messages in appropriate ways. In 
line with this, Harmer (2004) proposed some tasks that English teachers should implement 
when teaching writing. The first step is to demonstrate. Specific types of writing 
conventions and genre boundaries must be demonstrated by the teacher. The goal of 
writing conventions is to make the writing meaningful, while the goal of genre boundaries 
is to give the writing a specific purpose. Secondly, the teacher needs to provoke the 
students in writing. It includes how to generate ideas, engaging them with the value of 
the task, and convincing them how much fun it can be. Responding is the third task. In the 
responding activity, the professors provide constructive feedback on the students' writing 
content and structure, as well as frequent ideas for improvement. The last task is to 
evaluate. Teachers evaluate students' writing in order to test them by pointing out where 
they did well and where they made errors. 

To summarize, teachers need great effort to teach writing so that the learners are 
able to produce valid communication in an appropriate manner. The English teachers play 
an important role in teaching writing. They are expected to optimize their roles to 
demonstrate, provoke, respond, and evaluate students’ writing in the writing teaching 
learning process. To some extent, for the orientation in teaching writing, the instructor 
must include the concept of writing 
 
Feedback 
Definition of Feedback 

Ur (1996) defined feedback as information provided to a student about their 
performance on a learning task, with the objective of enhancing that performance. 
According to Keh (1990), feedback is defined as input from a reader to a writer that has 
the benefit of providing information to the writer for revision. It means that the comments, 
questions, and suggestions a reader gives to the writer are aimed to make some 
improvements to the writer’s performance. In line with this, Kepner (1991) in Magno and 
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Armales (2011) defined feedback in general as a procedure used to inform students 
whether an informational response is right or wrong. A procedure is a set of actions that 
are decided to provide feedback. It is related to the method of providing feedback. 

According to the preceding definitions, feedback is a procedure in the writing 
process that provides information related to revision in a specific way according to the 
type and goals of the assignment in the writing learning process. Providing feedback on 
students' writing has become so crucial because it allows the writer to improve their 
writing performance by learning from their errors. 

 
The Source of Feedback 

Knowing feedback has an important role in the writing process, the issue of who is 
proper to provide feedback becomes a consideration to an English teacher in the writing 
teaching learning process. According to Nation (2009), the feedback can be from the 
instructor, classmates, and the learners themselves in self-assessment. 
a. Feedback from Teacher 

The role of the teacher in providing feedback is to explain and justify students' work 
while also making suggestions for the students to be considered in the next occasion. 

b. Feedback from Peers 
Peer feedback is a response that is given by one student to other students’ drafts. 
According to Harmer (2004), peer feedback has the benefit of empowering students to 
work co - operatively. It is also claimed that peer feedback is beneficial for students' 
drafts improvement and readers' understanding of good writing development. 

c. Feedback from the Learners Themselves 
As stated by Ferris in Richards & Renandya (2002), it is barely possible for the teacher 
to check all the students' writing all at once. Therefore, the students are expected to self-
edit their own writing.  However, the teacher should provide a framework as a 
guideline for the students to do self-edit. 
 

Direct Corrective Feedback 
Direct corrective feedback refers to the teacher’s correction by providing the right 

form of errors directly. Ellis (2009) stated that direct feedback refers to overt correction of 
student’s errors, that is, locating and correcting errors for students; the correct form is 
directly provided. Marifin et al (2018) stated that direct corrective feedback means having 
teachers to read and give feedback on what students have written directly. According to 
Ferris in Elham and Amir (2016), direct corrective feedback is a way of providing feedback 
to students in order to help them resolve their errors by giving the right linguistic form or 
linguistic structure of the target language. Furthermore, Bitchener and Ferris in Elham and 
Amir stated that when teachers notice grammatical errors, they usually provide correct 
answers or the expected response above or near the linguistics or grammatical error. 
According to Abadikhah and Ashoori (2012), direct corrective feedback occurs when the 
learners are overtly informed of the existence of an error and provided with the target-like 
reformulation. Based on the definitions of the direct corrective feedback defined by the 
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experts, it can be concluded that direct corrective feedback is the feedback in which the 
correct forms are directly provided. 

 
The Forms of direct Corrective Feedback 

In the development of direct feedback, the techniques of giving direct feedback also 
change over time. The first form is proposed by Ellis (2009). According to Ellis, providing 
written comments in response to students' writing defines the form of feedback. The forms 
involve removing any unnecessary words, phrases, or morphemes; adding what is 
missing; and writing the right form close to the wrong one. Secondly, Santos et al. (2010) 
differentiate between two categories of direct feedback: reformulation and error 
correction. The teacher copies the students' original text and reformulates the draft in the 
reformulation technique. Meanwhile, it is called an error correction when the teacher fixes 
the students’ writing in a copied version. Thirdly, Sheen (2009) proposed focused and 
unfocused direct corrective feedback. Focused direct feedback refers to feedback that is 
used to locate and fix specific language features. Meanwhile unfocused direct corrective 
feedback is used when the teacher reveals and fixes the errors in the whole text. The last, 
Sheen also proposed that sometimes, the implementation of direct corrective feedback 
should be combined with another type of feedback. Since, the form of providing direct 
feedback develops time by time. It is possible to combine direct feedback with another 
technique of feedback that is convenient with the aspect of writing itself. 

 
RESEARCH METHOD 

In this research, the researcher employed case study methodology to explore the 
implementation of direct corrective feedback to teach writing. Yin (2009) stated that case 
study is used in order to get a close and depth-understanding of a situation since it allows 
researchers to collect and observe data in a natural setting. Since this study is aimed to 
figure out the best way to implement direct corrective feedback, it makes more sense to 
use this kind of methodology. Moreover, Sunbul in Z Cakmak et al (2018) stated that a 
case study is a method used to assist students in finding effective solutions to overcome 
the problems they encounter in similar real-life situations in a shorter period of time. 

Qualitative data is fully used in this study. Sugiyono (2008: 225) stated that the 
fundamental method relied on by qualitative researchers for gathering information is 
participation in the setting, direct observation, in-depth interviewing, and documentation 
review. Similarly, the data of this study were taken through classroom observation, 
interview, and documentation. Observation is used to find out the reason why DCF is 
used to overcome students' difficulty during writing activity. Meanwhile, the interview is 
used to dig further about the lecturer's implementation of DCF to teach writing, find out 
the problem she faced and solutions she used to overcome the problem. Moreover, the 
documents supported the credibility of the result of observation and interview. To analyze 
the data, the researcher followed the procedure based on Miles and Huberman (1992), they 
are data reduction, data display and conclusion. 
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Source of Data 
 In terms of resources, there were two participants who took an important part in 
this study. The first one was one of the English lecturers of the English Education 
Department who taught the Paragraph Development class. She handled A1 class in the 
academic year 2021/2022. The second participant was the 3rd semester students in the 
academic year 2021/2022. The class consisted of 21 students. Besides, documents are 
involved to complete the data which include students’ artifacts and portfolio.  
 
FINDINGS AND DISCUSSION  

1. The implementation of Direct Corrective Feedback to Teach Writing 
Feedback was provided both in writing and orally. Written feedback is given 

through comments on the student drafts. In this paragraph development class, the lecturer 
used Google Docs as a media for collecting students’ drafts and making corrections. 
Meanwhile, oral feedback was given at the next meeting. Usually, it is given to provide 
general corrections for all students. Direct corrective feedback is applied to correct five 
writing indicators, they are content, vocabulary, mechanics, language use and 
organization. The lecturer gives feedback on each indicator of writing based on the scoring 
rubric of writing’s assessment. The scoring rubric is presented below: 
 

QUESTIONS YES  NO   
    
Are all the components (topic-supporting-concluding sentence-title 
available)? 

   

Are all the supporting sentences relevant to the topic?    

Is there irrelevant detail?     

Has the title represented the content?    

Is the concluding sentence appropriate?    

    
Are there any issues with spelling, capitalization, and punctuation?    

Are there grammatical problems?    

Is there vocabulary that is not appropriate?     

    

This research was conducted during the pandemic where the lecturer and the 
students could not conduct face-to-face meetings. The teaching and learning process was 
completely done online using several media. They were Nearpod and WhatsApp group 
discussions that were used to help the lecturer to brainstorm, explain the whole material 
generally, and reflect on the material that had been done in the previous meeting. 
Furthermore, there were two media that the lecturer used to provide feedback, those are 
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Google Meet and Google Docs. Google Meet was used to provide oral feedback 
meanwhile Google Docs was used to provide written feedback.  

The lecturer conducted a discussion related to the material given through some 
media that had been mentioned above. In every meeting, the students got an assignment 
that must be collected through the submission link of Google Docs. The lecturer provided 
written feedback on each students’ writing in the comment box after they collected their 
assignment. Oral feedback was also given to all students simultaneously through Google 
Meet to provide general and comprehensive feedback. The first indicator to be analyzed 
was content. To correct the errors, the lecturer gave feedback through some suggestions 
including deleting and modifying the sentence. As the impact of deleting some sentences, 
the students need to revise or modify them so that the content can be delivered clearly 
through well-structured sentences.  In applying the feedback, the lecturer used several 
steps to correct the content of the student's writing. First, she marked the wrong sentence 
as she did in some lines of the paragraph. Then, she explained the reason behind the errors 
of the sentence. It showed in “this sentence repeats the topic sentence”. This information 
helps the students to have better understanding about the errors they made and make it 
easier to correct them. Lastly, she indicated the direct feedback by providing direct 
solutions or pointing out how to correct the errors and become the correct form through 
example. “A study by Day (date of publication) shows that…”. The explanation about the 
error and correction that were given by the lecturer helps the students to get a better 
understanding of what they should do with the content of their writing. 

The second indicator was organization. The right form of paragraph consists of the 
main sentence that is followed by supporting sentences as the lecturer said on the 
comment box of the students’ draft “the topic sentence should be supported by details and 
a concluding sentence”. The previous comment indicates the errors on how students 
organize the paragraph. It is shown that the student misplaced the sentence. Therefore, 
the lecturer provides direct feedback by locating the error then showing where the 
sentence should take place by saying “it will be better if you put it as the second sentence”. 
The third is mechanics. It is about consideration in writing applications such as spelling, 
capitalization, and punctuation. There were only a few mistakes made by the students, 
one of which was an error in placing punctuation marks. So, the lecturer provided direct 
corrective feedback by asking the student to replace the comma with a conjunction “and” 
or to split the sentence. 

The next indicator is language use. This component is usually assessed from the 
accuracy of sentence structure, such as subject-verb-agreement, tenses, word order and 
others. There are two kinds of corrective feedback that the lecturer provided to fix an 
incorrect student’s sentence structure, those are direct and indirect corrective feedback. 
The lecturer provides direct correction by giving an expected answer directly when the 
errors and correction is clearly understood. In another point, she only indicates the errors 
without addressing the correct answer. However, the lecturer not only indicated the errors 
but also provided solutions by offering some options to be considered by the students in 
correcting their errors. The lecturer explained why the sentence was wrong before giving 
some suggestions to correct them. She also provided better alternatives to make it easier 
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for the students to make revision. The last indicator was vocabulary. The lecturer said 
“looks creamy is okay but for delicious it’s better to use the word taste”. It is important to 
pay attention on word’s selection because not all words that have the same meaning can 
be used in the same context. The lecturer also provided direct correction by saying 
“savory”. It means that the students are expected to be able to choose the right descriptive 
words so that the readers can understand what the writer is trying to describe.   

In providing feedback, lecturers often gave motivation, support and praise to the 
students, such as: “good concluding sentence”, “you made a few mistake”, “revise a little 
more this will be a good writing”, “good idea” and “I see progress on your writing, I have 
a plan to collect your final writings and turn it into a book”. The lecturers not only gave 
corrections and assessment to the students’ writing but also provided a lot of 
encouragement to keep students motivated to make revisions and improvements. It is 
important to encourage the students during class through positive praises as a means to 
reach the objective of teaching writing itself. 

     During the research, the lecturer used many ways and steps for providing 
corrective feedback including combining both direct and indirect feedback so that the 
feedback can be applied and well received by the students. These steps of the form of 
giving feedback have been proposed by some experts, such as the first form was proposed 
by Elis (2009). According to Elis, the forms of direct corrective feedback involve removing 
any unnecessary words, phrases, or morphemes; adding what is missing; and writing the 
right form close to the wrong one. Due to the pandemic, this step was done through 
Google Doc where the lecturer can not directly cross out the wrong word in the students’ 
draft. This step is replaced by giving a mark to the error word that was connected to a 
particular comment box that consisted of the right answer. The second form was proposed 
by Santos, et al, (2020). Santos et al stated that feedback involved reformulation and error 
correction. It is similar to the feedback given by the lecturer. The lecturer corrects as well 
as reformulates the error on the sentence that was made by the students by providing 
alternative answers. The third is fixing specific language features. According to Sheen 
(2009), it is related to focused direct corrective feedback which only indicates and corrects 
specific errors. The lecturer marks the error and corrects specific writing indicators by 
providing the right answer, such as savory to fix the word choice and should be singular 
to fix the grammar. Lastly, sheen also proposed unfocused direct corrective feedback that 
is called metalinguistic error correction. This form of feedback is done by indicating and 
correcting errors in the sentence by providing the right form and explaining it through 
comment. Some errors not only need to be fixed directly but also need to be given further 
explanation.  

However, there was not only direct corrective feedback found to be implemented 
in this writing class. As the lecturer stated in the interview, she combined the use of direct 
and indirect corrective feedback. According to Eslami, E (2014) indirect feedback occurs 
when the teacher indicates in some ways that an error exists but does not provide the 
correction, thus leaving it to the student to find it. In this type of feedback, the teacher 
shows the error, but the teacher does not guide the students with the correct form. It means 
that the students should think by themselves about the correct one. It means that during 
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teaching and learning activities, the lecturer not only provides direct correction, but also 
combines it with indirect correction including giving suggestions and additional 
explanation. 

2. The Problem that The Lecturer Faces in Implementing Direct Corrective 
Feedback. 

The implementation of Direct Corrective Feedback had some problems related to time 
management. The lecturer did not have enough time to check students’ writing one by one 
due to lots of activities. Meanwhile, providing appropriate direct feedback to the students’ 
assignments takes a long time. The lecturer needs to check, respond and sometimes give 
explanations on students’ drafts one by one. Giving explanation to direct feedback that is 
given is necessary so that the students know the errors they made and are capable of 
making a correct revision. There are several ways to overcome the difficulties in managing 
time so that each student keeps getting feedback they deserve. Firstly, the lecturer found 
out what errors that mostly appear on students’ writing. By knowing those errors, the 
lecturer could immediately check the errors on certain indicators. Secondly, the lecturer 
did not correct all students’ writing. She chose some students’ writing randomly to be 
corrected and discussed in the next meeting as a sample. Lastly, the lecturer asked the 
students to do peer feedback. She provided writing’s scoring rubric assessment on each 
students’ worksheet to help them give feedback to each other based on the scoring rubric 
listed. 

Peer feedback is one of the alternative’s resources for the students to get more opinions and 
resources related to their assignments from the other students at the same level. The students 
gave feedback to the other students writing based on the guideline of scoring rubric assessment. 
This guideline was used to help the students to be aware of the areas of writing and to develop 
their peer editing skills. They will give a sign to the certain criteria according to the errors listed 
on the students’ worksheet. After that, the students will provide feedback in a form of comment, 
explanation and also solutions related to the errors and mistakes on the comment section. 
Although the feedback given by some students was not always correct, providing feedback on 
their friend’s worksheet can stimulate students’ analytical skills. The students can enlarge their 
knowledge and practice to think deeper by reading other students’ writing submissions. 

As stated by Ferris in Richards & Renandya (2002), it is barely possible for the teacher to 
check all the students' writing all at once. However, the teacher should provide a framework as 
a guideline for the students to do peer feedback. It is in line with Ferris et. al. (1997) that stated 
the performance of feedback that the teacher provides may not be constant throughout the 
semester; or it is possible to change depending on the task difficulty or the level of the students. 
Moreover, according to a recent survey conducted by Maarof et al. (2011) the combination of 
direct corrective feedback and peer feedback was also found to be welcome by the student. 
According to the students’ perspective, implementing different types of feedback could reduce 
boredom and allow them to learn more from various sources. 

 
CONCLUSION  

Feedback holds a role as an important aspect in teaching and language learning, 
especially writing. According to the lecturer’s perspective, providing proper feedback is 
necessary in assisting students’ writing development. Feedback allows the teacher to help 



English Education Journal Vol 11, No. 1, September 2022 Antari, Asrori, Cahyaningrum 

 69 

the students reflect on their weaknesses and improve them. Moreover, feedback also 
allows the teacher to find the strengths of the students’ abilities. Feedback is not only a 
way to evaluate the students’ weaknesses, but feedback is also a way to motivate students 
to maintain their strength. 

In implementing feedback, the lecturer could provide more than one type of 
feedback depending on the class condition, students’ proficiency and types of error. The 
first type of feedback was corrective feedback including direct and indirect corrective 
feedback. This type of feedback was done in written and oral. Written direct or indirect 
corrective feedback was used to provide feedback to the students one by one by 
commenting in the students’ worksheet. Meanwhile, oral direct or indirect corrective 
feedback is used to provide comprehensive feedback to all students. Besides that, peer 
feedback was also used due to the lecturer's condition who was not able to provide 
feedback to all students. It is possible to combine some different types of feedback in 
certain conditions.  

Combining different types of feedback in teaching writing is beneficial for both 
lecturer and students. Direct – Indirect corrective feedback and peer feedback could 
complete each other when one of them were not enabled to assist students’ writing. Even 
though combining different types of feedback is somehow necessary, the lecturer still has 
to consider which type of feedback that can be combined according to the students’ need 
and class condition. 

To assist the students writing by providing more than one type of feedback, the 
lecturer is expected to set the condition where the students can receive oral direct 
corrective feedback more, use simple language in delivering feedback especially in 
providing written feedback, and guide the students to do self-correction and peer 
feedback. So that the students do not consider the feedback delivered by the teacher as the 
only one source to make revision and they can learn from any possible sources available. 
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