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ABSTRACT

The learning model can be used as an innovation to improve student learning
outcomes, especially Paloh city is a border area that is included in the disadvantaged,
frontier, and outermost (3T) areas. The purpose of this study is to 1) determine the needs of
students towards the learning model of student facilitator and explaining in SMP Negeri 1
Paloh 2) determine the effectiveness of the use of learning models for student facilitators and
explaining in SMP Negeri 1 Paloh. The method used was an experiment with a quasi-
experimental form and the design of the Two Group Post Test Only, 3) whether the effective
use of student facilitator and explaining learning models in SMP Negeri 1 Paloh. The results
showed: 1) Students need the student facilitator and explaining learning model based on the
results of the questionnaire calculation of 66% which shows a strong category 2) The results
of the study show the learning group without the student facilitator and explaining model and
the learning group student facilitator and explaining model with U test mann whitney there is
Asymp sig (2 tailed) of 0.381> 0.05. These results indicate the learning model of student
facilitator and explaining has no difference with other learning. Effect size to see the
effectiveness of student learning facilitators and explaining with 0.1 results that are classified
as low, these results can also be influenced by various other types of factors.
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A. INTRODUCTION
. . people who are faithful, creative,
Education is one of the most )
) . capable, independent and
fundamental factors in human life

: _ . knowledgeable. By the goal of the
(Widayani et al., 2014). Education is

) state of Indonesia is to educate the
a conscious effort to make a change _ _ _
] life of the nation, therefore education
from unknown to known. Education

) _ is the most appropriate means to
can be obtained through experience )
) achieve these goals, both urban areas
outside of school, but formal

) ) and 3T areas (disadvantaged,
education experience can also

) ) frontier, and outermost). Formal
influence the students to achieve

) ) o ) experience can be through school
their goals which are in line with the _ o _
) ) learning, learning is an action or
goals of Indonesia's national

) process of delivering a material to an
education, namely the welfare of

object or student, such as in
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geography learning.  Geography
learning is the science that describes
the landscape both inside and outside
the earth. The process of learning
geography is inseparable from the role
in its delivery, both the delivery of
media assisted learning, learning
methods, and learning models. This
learning is successful if learning by
applying and applying it can help the
learning process that is following the
sub discussion or the appropriate
material because not all geography
materials can be used with the same

learning model. In the process of

experiences deficiencies and
constraints such as SMP Negeri 1
Paloh where belong to 3T area
(disadvantaged, frontier and
outermost) directly adjacent to eastern
Malaysia and occupies the most
northwestern region for the Indonesian
Borneo region, in this case, being a
place of observation and research. The
learning outcomes of Grade VII
students of SMP Negeri 1 Paloh on
daily scores obtained are still
relatively low compared to conditions
in the subdistricts of their cities, the

results are as the table below:

delivering learning normally
Table 1 Average Values
Class VIIA VII B VIIC VII D
Average value 78 81 76 82

Source: SMPN 1 Paloh administration

Based on the data in table 1
above, the data is the result of daily
repetition learning with a learning
model that may be subject to
misdirected and inaccurate even in
the way of delivering sub-topics that
do not fit the material being taught.
Some problems that often arise in the
inadequate use of inappropriate
models are: 1) in the process of
less reactive;

learning 2) reduce

learning interest; 3) students tend to

be passive with learning conditions;
4) student learning independence is
low (Mulyono et al., 2018).

From the explanation above, the
researcher offers a learning model in
which the model focuses on how to
deliver while learning is the process
of interacting objects and subjects in
the scope of learning. Therefore, the
learning model is a technique in the

delivery of material so that the
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material can be accepted and
absorbed by students or students.
Learning is focused on student
learning activities seriously
involving aspects of intelligence,
feeling, and social (Zainal Arifin,
2012). Learning according to
(Daryanto & Rachmawati, 2015) is a
social process of students with
teachers and learning resources in
the scope of learning. One of the
learning processes involves the
interaction of students and teachers
is a cooperative learning model. This
learning forms a learning group that
will be able to help interaction
learning through various types and
types. Like the learning model of
student facilitator and explaining is a
learning model that demands
students to be active in learning in
class. This learning model is student-
centered learning so that students
share information with students the
opportunity to explain the material
being learned to other students,
strategies  suitable for training
students to be directly involved, and

active in the learning process (Zain

The advantages of cooperative
learning models of student facilitator
and explaining types are that they
can allow students to present their
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& Joko, 2012). This learning can also
trigger the mental ability to speak in
front of other people or students
(Widyawati, 2016). The learning
model that will be offered to
overcome the shortcomings and
errors above is the learning model of
student facilitator and explaining
which is thought to have a
supporting factor in improving
learning outcomes in this school in
the social studies learning process in
class VII of SMP Negeri 1 Paloh.
According to Suyatno (2009) in
(Widayani et al., 2014), the steps that
must be taken in applying the
Student facilitator and explaining
learning model are "(1) the teacher
conveys the competencies to be
achieved; (2) the teacher
demonstrates/presents the material;
(3) provide the opportunity for
students/participants to explain to
other participants both through
charts/concept maps and others; (4)
the teacher concludes the
ideas/opinions of students; (5) the
teacher explains all the material
presented at that time; (6) cover.

opinions or ideas from each group
representative. Another advantage is
to train the effectiveness of students
in expressing opinions and then

involve a group of friends to
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exchange ideas (Astiani et al., 2019),
this learning activity can also gain
knowledge while playing (Nur et al.,
2017), students and teachers can
collaborate in designing material to
be presented (Muslim, 2014), it can
also motivate students by giving
opinions to other students (Setiawan,
2017), can increase and encourage

interest in learning if appropriate and

The use of student learning
facilitator and explaining learning
has taken and used in this study has
several factors of excellence as
above which can provide the impetus
for learning that will be presented in
the application of student learning
facilitator and explaining. Student
facilitator learning and explaining in
geography learning at a junior high
level can also have a better impact
than learning with other cooperative
models (Yuswar et al., 2017), this is
in tune with the opinions (Sari et al.,
2019) namely learning of student

B. MATERIALS AND METHODS

This study uses quantitative
research that is data that can be
measured using numerical calculations.
The research method wused is

experimental research, an experiment
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appropriate with the material taught
(Alti & Hasan, 2020), can arouse the
arguments of students in the
submission of opinions by attaching
valid and accountable evidence
(Aztry, 2020) and other advantages
of this learning can provide and
increase student activity to produce
better achievement by expectations
and goals (Saifuddin et al., 2015).

facilitators and explaining can also
have a better impact than other
learning. In the study (Situmorang et
al., 2019) he stated the learning of
student facilitators and explaining
can provide variations on learning
outcomes.  Then  research by
(Widayati, 2018) states the use of
student learning facilitator and
explaining can improve learning
outcomes even though on different
materials, such opinions form the
basis of this research conducted at
the junior high level but the results
obtained are in line with

expectations.

is a research used to look for the effect
of certain treatments on others under
controlled  conditions  (Sugiyono,
2017). The form wused is quasi-

experimental which is an actual
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treatment which means that the two groups of post-test only that uses
pseudo- treatment, which will be two groups of samples and then look
compared to the process skills for differences between the two groups
(Arikunto, 2013), with the design of (Mulyatiningsih, 2011).

Table 2 Two Group Post-Test Only Design

CLASS TREATMENT TEST
Experiment X1 04
Control X5 0,

Information :

X1 : Treatment
X2 : No treatment
O1 : Posttest

O2 : Posttest

This study used population data experimental class and 1 control class.
of 130 students consisting of 4 classes The sampling technique is cluster
and a sample of 2 classes with a total random sampling with the provisions
of 64 students, divided into 1 of homogeneous class data.

Table 3 Total Population

No. Class Amount

1. Xa 33

2. Xb 33

3. Xc 32

4. Xd 32
Total 130

Source: SMPN 1 Paloh administration

Meanwhile, the analysis of the learning needs of the facilitator and explaining

student learning models uses percentages, with the following criteria:

Table 4 Percentage of Requirements Analysis Criteria

Percentage Criteria
Figures 0% - 20% Very weak
Figures 21% - 40% Weak
Figures 41% - 60% Enough
Figures 61% - 80% Strong
Figures 81% - 100% Very strong

(Riduwan, 2010)
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To find out how big is the
difference between student facilitator
and explaining learning models with
other models, use the Mann Whitney U
test or T-test depending on the results
of the normality test, then proceed with
the hypothesis test to see how much
influence the effective use of the
facilitator and explaining student

learning model uses the efecct formula

ISSN: 2460-0768
E-ISSN: 2597-6044

size. Cohen (1998) (Purnamawati et
al.,, 2017) provides an assessment
rubric for calculations using effect size.
It states that the effect size results are
0.20, which means little effect, then
0.50, which means medium effect,
while 0.80, which means high
influence. In detail, the indicator of the
effect size value can be seen from the

table below:

Table 5 Indicator VValue Effect Size

Effect Size Level
d<0,2 Low
0,2<d<0,8 Medium
d>0,8 High

(Purnamawati et al., 2017)

C. RESULTS AND DISCUSSION

From the results of the analysis
of student needs an analysis on the

learning facilitator and explaining

student learning using the percentage

formula as below:

P=1f/nx100%

Where:

P = Percentage

f = answer frequency YES

n = number of respondents x number of questions

The results of the questionnaire
calculation of 66% which states the
amount is classified as strong. This
means the need for a learning model is
needed at SMP Negeri 1 Paloh.

Mann Whitney U Test or T-Test

to see the difference then have to go

through several steps first with the
assumption of a normality test. First,
the normality test of learning outcomes
data is carried out normally beforehand
including learning outcomes using the
learning model of student facilitator

and explaining as follows:

Table 5 Normality Test

Asymp. Sig. (2-tailed)

.037
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From the table above, the
analysis of normality test with SPSS
learning outcomes with the learning
model of student facilitator and
explaining is not normal because of
Asymp. Sig. (2-tailed) <0.05 i.e. 0.037
<0.05 then all the data of this study

came from abnormal populations.

Both variance homogeneity tests
were carried out with the Bartlett test
model which served to show that the
populations of the study sample were
homogeneous or varied equally.
Homogeneity test results with Bartlett

with SPSS are as follows:

Table 6 Homogeneity

Result
Levene dfl df2 Sig.
Statistic

12.777 1 62 .001

From the list of tables above the
homogeneous test analysis with SPSS
is not homogeneous because sig <0.05,
which is 0.001 <0.05, it can be
concluded that the population of the
study sample is not homogeneous.

Hypothesis analysis from the
normality test data analysis above

which is not normal then the Mann
Whitney U test is performed to see
how much difference in learning
outcomes using the learning model of
student facilitator and explaining and
without the learning model of student
facilitator and explaining, the data can

be seen as follows:

Table 7 Hasil U Mann Whitney
Result
Asymp. Sig. (2-tailed) .381

From the analysis table data
above, it can be concluded that the use
of non-parametric U Mann Whitney
test with SPSS produces asymp sig (2
tailed) of 0.381> 0.05, then the result is
no difference  between  student
facilitator and explaining learning
models without student learning model

facilitator and explaining applied in
junior high based on several external
factors that support the failure of this
learning theory.

Furthermore, to see the
effectiveness of student learning
facilitator and explaining can be seen
using the effect size formula to see
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how much influence this learning has

on students who have applied it. With

Sc

Information
Es = Effect Size
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the following formula:

Xe = the average of experimental class Xk = average of control class

Sc = standard deviation of control class

From the results of calculations
using the formula above get 0.1 results
than the assessment rubric according to
Cohen is classified as low, so the
effectiveness of student learning
facilitator and explaining in class VII
SMP N 1 Paloh is less effective. Such

results are not pure results from the

D. CONCLUSIONS

The results of the research and
discussion above, it can be concluded
that the need for good learning models
of learning that have been offered
such as learning models of student
facilitators and explaining is needed
with a percentage of 66%. After doing
and implementing student learning
facilitator and explaining learning and
without learning student facilitator
and explaining, the results are lacking
with the nonparametric  test
calculation value of U Mann Whitney

with SPSS producing asymp sig

application of the student facilitator
and explaining learning model, but can
also be influenced by other factors,
such as classroom conditions, social
conditions of students in the 3T
regions (lagging, outermost,
outermost), supporting facilities and

targets as well as factors other factors.

(2tailed) of 0.381> 0.05, i.e. there is
no difference significant between the
two models, so they do not get results
that are less in line with expectations.
Whereas to measure how effective the
facilitator and explaining student
learning model is using the effect size
formula with the results obtained 0.1
which is classified as low according to
the Cohen rubric, which means that
the learning model of facilitator and
explaining student learning is less
effective. The novelty of this study in

the learning of student facilitators and
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explaining at the junior high school
level is not suitable, especially in the

3T areas (lagging, outermost,
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